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ABSTRACT 

In order to aeet the needs of an increasing 
population of Spanish* speaking pupils vho, because of their language 
handicap^ had a difficult tiae in school, the Bilvaukee Bilingual 
Education Prograa vas developed. It provided a systeaatic bilingual 
prograa for Spanish-background pupils vho lacked experiential 
background and vho needed special attention with basic content at the 
saae tiae they vere developing language skills in English and 
Spanish. In the prograa, all subjects vere taught in both English and 
Spanish to enable the pupil to learn subject aatter in the coafort of 
his doainant language. Teachers vere bilingual and of Latin heritage. 
Pupils vho started the prograa in kindergarten or first grade vere 
expected to be at least average for their grade level. At the 
secondary level, bilingual reading and social studies courses vere 
developed and bilingual students* advisors and counselors assisted 
vith education and personal probleas. Biculturalisa vas a tvin goal 
vith bilingualisa. Spanish-Aaerican culture vas eaphasized to replace 
negative self^iaage vith ethnic pride. (Author/BJ6) 



milwaukee public schools 



ERIC Clearinghouse on Tests, 
Measurement, and Evaluation 



1 1 



-4- 

o 



1 1 






us D6PARTM6NTOF HEALTH, 
EDUCATION 4 WELFARE 
NATIONAL INSTITUTEOF 
EDUCATION 

THIS OOCUMtNT HAS BEEN REPRO 
DUCEO EXACTLY AS RECEIVED FROM 
THE PERSON OR ORGANIZATION ORIGIN 
ATING IT POINTS OF VI C W OR OPI NIONS 
STATED DO NOT NECESSARILY REPRE 
SENT OFFICIAL NATIONAL INSTITUTE OF 
EDUCATION POSITION OR POLICY 



EVALUATION REPORT 
1973-1974 



CD 
iO 

o 
o 



WITH A FIVE YEAR 
SUMMARY 



DIVISION OF PLANNirJG AND LONG-RANGE DEVELOPMENT 

DEPARTMENT OF EDUCATIONAL RESEARCH 
AND PROGRAM ASSESSMENT 



ERIC 



Z 




ERIC 




ABSTRACT 



The Milwaukee Bilingual Education Program started in September, 1969, as 
one of the nation's pilot projects llmded by ESEA Title VII. It was developed 
primarily to solve the problems of an Increasing population of Spanish-speaking 
pupils who had a difficult time in school because of their language handicap. 
It provided a systematic bilingual program for Spanish-background pupils who 
lacked experiential background and >*o needed special attention with basic 
content at the same time they were developing language skills in English and 
Spanish. In the Bilingual Program, all subjects were taught in both English 
and Spanish to enable the pupil to learn subject matter in the comfort of 
whichever was his dominant language. Teachers were bilingual and of Latin 
heritage. A pupil who started the program in kindergarten or first grade was 
expected to speak both languages fluently and to read them comprehensively by 
the end of sixth grade. His academic progress was expected to be at least 
average for his grade level. At the secondary level, bilingual reading and 
social studies courses were developed and bilingual studentF' advisors and 
counselors assisted with educational and personal problona. 

Biculturalism was a twin goal with bilingualism. Spanish-American culture 
was emphasized to replace negative self-image with ethnic pride. 

The pilot programs at Vieau School, Lincoln Ji^Sr High School, and South 
Division High School were funded Jointly by the Milwaukee Public Schools and 
ESEA Titles I and VII over the five-year period, 1969 through ^9^k, Bruce- 
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Guadalupe Coonunity School participated in the program fro© 1969 to 1971* 
airing that time, <Mie grade was added yearly at the elementary school 

and add' ional courses were developed for the secondary program* Each addition 
required the shaping of a curriculum folloiong the Milwaukee Public Schools 
model, presented in two laxiguages and reflecting a Spanisb-imerioan heritage # 
The public school system had to establish new relationships with city colleges 
and universities and with leaders of the Spanish comminity and their agencies 
in implementing the Bilingual Program. 

After five years, how well did the Bilingual Program meet its goals and 
objectives? Academically, elementary school pupils were at grade level except 
at third grade, the year vAxen they learned to read a second language. Obe dip 
in performance appeared to be a tenqx>rary setbacky oS reading and mathematice 
achievement returned to grade level at fourth and fifth grade. In addition, 
the pupils demonstrated facility in understanding, speaking, and reading both 
aiglish and Spanish. However, only half or lees of the social studies and 
science curricula were covered. Realistically, it was not possible to teach or 
learn the entire curriculm in two languages within the limits of the regular 
school day. This is one of the problmts which plannez*s and advisors may wish 
to consider. 

Program personnel said that there was an increase in the proportion of 
Spanish-sumamed students remained in school, graduated, and then continued 
their education associated with the high school bilingual programs. Most stu« 
dents reported that the secondary bilingual reading and social studies courses 
were of great valiie. Low achieving or poorly motivated students idio were 
referred to the '\itorial Program did not show improvement, an outcome idiich' 
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proBpted plans for revision. Stude:itS9 parents ^ coaramity^ and staff expressed 
strong approval of the bictiltural coinponont as a strengthener of self-image and 
a source of ethnic pride* 



Endorsement of the Bilingual Program pilot project as a model has been 
demcnstrated bys 

— develppaent of bilingual programs in an additional nine elementary and 
three secondary schools 

continued Federal support as an exaiqplary p roer m 

— selection of Milwaukee and successful operation as a field test site for 
Spanish Curricula Development Center materials 

— selection of Milwaukee and successAil operation as the midNest Mgional 
site of the Curriculum Adaptation Network for Bilingual/biculturml Bdu- 
cation 

— foxmatiGn and successAil operation of a city-wide CoaBuni-^ ymip f p ^Ai 
Advisory Connittee 

~ inaugurati(m of studies in bilingual education by departments of educa- 
tion in institutions of higher learning in the loo£u commmity 
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El Programa de Educacion Bilingiie de Milwaukee mpezo en septientore de 1969 
cooo uno de Ion proyectos experimentales que recibieron fondos del Aeto de 
Educacion Elemental y Secundaria, Titulo VII. 3e desarrollo prlmerainente para 
resolver los problemaa de un grupo grande de eatudiantes cuya lengua inatema 
era espanol, y que Wan diflcultad en las eseuelas a cauaa de no saber ingles. 
En el Programa Bilingue, todos los cursos se enstmaron en ingles y espanol para 
que el eatudiante aprendiera la materia en su lengua dominante. Los maeetros 
ftieron bilingues y de herencia latina. Despues de pasar seis o siete anos en 
el programa elemental, se espero que el estudiante hablara ambas lenguas con 
fluidez y leyera las dos con comprension. Se espero que su progreso aeademico 
ftxera por lo menos igual a los otros estudiantes de su nJ vel de grado. Al 
nivel secundario, se desarrollaron cursos de lectura bilingue, da historla, 7 
de estudios sociales; consejeros bilingUes ayudaron con problemas personales y 
educativos. 

El bilingualismo y biculcuralisroo lUeron los dos propositos del programa. 
La cultura hispanoamerican& recibio enfasis con proposito de candbiar la imagen 
propia negativa de los estudiantes por una llena de orgullo de raaa, 

Los programas experimentales en las escuel&s Vieau, Lincoln y South Division 
lUaron auapiciados por las Escuelas Piiblicas da Milwaukee y el Acto de Educacion 
Elemental y Secundaria, Tituloo I y VII, durante un periodo de cinco anos, del 
1969 al 1974. La Escuela de la Coounidad Bruce-Guadalitpe paii;icip«$ en el 
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programa del 1969 al 1971. IXirante ese tiempo, se anadio un nivel de grado 
cadA ano a la escuela elemental y se desarrollaron cursos adicionales para el 
programa secundario. Cada adicion necesito la fonnacion de un curso de estu- 
dlos igual al modelo de las Escsuelas Publicas de Milwaukee | curriculo presen- 
tado en las dos lenguas y reflejando la cultura hispanoamericana. El sistema 
de escuelas publicas tuvo que establecer relaciones nuevas con otros programas 
en el pais, con coleglos y universidades y con lideres de la coBunidad Mspano- 
a'Mrloana y sua agendas para poner en efecto el Programa Bilingue. 

Despues de cinco anos, ^qu^ logros obtuvo el Programa Bilingue respecto a 
sua propositos y objetivos? En el area academica, exceptuando los estudiantes 
del tercer grado quienes aprendieron a leer en su segunda ler^iua, los estu- 
diantes elemental alcanzaron su nivel de grado. Este declive result^ ser tenpo- 
x^ro pies el logro en las materias de lectura y mat«n^tica volvio al nivel de 
grado en los grados cuarto y quinto. Ademas los estudiantes demostraron 
facilidad en comprender, hablar, y leer ingle's y espanol. Sin ojtoargo, la mitad 
del curriculo de estudios sociales y ciencia no pudo ser coo?>letado. En reali- 
dad, no es posible ensenar o aprender el curso de estudios entero en dos len- 
guas, dado los limites del d£a escolar. Este es uno de los problemas que los 
consejeros y adninistradores pueden conaiderar. 

El personal del programa indico que hubo un aumento en la proporci<$n de 
estudiantes de apellido latino que pemanecieron en la escuela, se graduaron y 
continuaron su educacion. La mayoria de los estudiantes dijeron que los cursos 
bilingiies de lectura y estudios sociales tenlan gran valor. Los estudiantes 
que no lograron exlto o los de motivacion precaria que lUeron referidos al Pro- 
grama Tutorial, no denjostraron progreso. A causa de esta situacion hay planes 
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para revisar el Programa Tutorial. Loe estudiantes^ los padres^ la conunldad 
y la adndDistracioii expresarcm gran aprobacion del aepecto bicultural qae 
reforzo el concepto de si ndamo y produjo orgullo de raza« 



Ix)8 resultados siguientes denueetran apoyo del proyecto experimental 
bilingue como modelot 

~ desarrollo de programas bilingiies en nueve eeouelas elementalee y tree 
eacuelae eecxmdarias 

~ apoyo federal continuado coqk> programa ej«pplar 

~ seleccion como centro de prueba pai*a las materias uex Centro de Desa^ 
ZTollo de currfculo en espanol 

~ designacion como lugar de prueba en el mediOH^este i>ara las oflcinas de 
adaptacion de currxculo en espanol para la educacioi bilin^ie/bicultural 

^ formacion de tm Comite Consejero Billngiie en la comunidad incluyendo 
representacion de toda la ciudad 

~ inaugujracion de estudios en educacion bilingue por departamentos de 
educacion en colegios y universidades 
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PREFACE 




Thia ia tha fifth and final avaluatioia report of the ttLlwaukaa Bilingual 
Bdacatioix Program^ ona of tha 76 prograaui originally aupportad through Title 
VII of the Elementary and Secondary Education Act, the Bilingual Education Act* 
The live-year pilot Bilingual Education Program in Milwaukee has received con- 
current funding through ESEA Title I and the Milwaukee Public Schf/ola* 

In 1972^ Dr» ilbar PcSSa^ then Chief of the Bilingual Education Programa 
Branchy Ubited States Office of EducatioUf desczlbed the national Bilingual 
Education Program aa one **de8igned to meet the special needs of children three 
to 18 years of age %du> have limited Engliah-speaking ability and who come from 
envirooBie&ts idiere the dominant language ia other than Bngliah* Tbe concern 
ia for children in this target group to profit from increaaed educational 
opportunity throui^ the use of their mother tongue as a medium of instruction 
and to develop greater cooqpetence in Engliahy to become more proficient in the 
uae of two languages which should result in a more broadly-educated adult# 
. . . bilingual educat'^on means the use of two languages^ one of which is 
Bnglishy as mediums of instruction* Both languagee moat be \ised as msdiums of 
instruction for the same student population in a well-organized program which 
encompasses part or all of the curriculum* A vital aspect of bilingual educa^ 
tion is the study of the history and cxilture associated with the mother tongue* 
A complete bilingual/bioultural program developa and maintaina the children *s 
self-esteem and a legitimate pride in both cultures** (1)* 
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The Milwaxikee Bilingual Program has confonned to the model describe^ by 
Dr. P^. 



The progress of the MiliraulEee Bilingual Program in relationship to the 
participating pupils, to their schools, and to their conmunities over the 
five-year period, 1969-197^, is report«d in the following pages. Many people 
are represented within its contents t 

— The pupils, teachers, and administrators of the project schools 

— The parenta and the Latin comuunity 

— Many Central Office departments of the Milwaukee Public Schools, includ- 
ing Curriculum^and Instruction, Data Processing, Instructional Resources, 
aaplioatlng Services, Long-Range Planning, and Research 

— Special appreciation is due to Mr. iknthony Oradisnik, Curriculum Special- 
ist for Foreign Languages, and Ms Bilingual Program staff f to 

Dr. Donald Mclsaac, Dhiversity of Wisconsin, of the Title VII Audit Teamt 
and Dr. Prank Oritlmer and other staff, Wisconsin Department of Public 
Instruction, of the l^idependent Educational Accoaplishmen-^ !iudit Team. 

— Oxr Title VII contacts across the Utaited States 
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Th0 history of bilingual education in Milwaukee goes back to the establish*^ 
aent of the first log cabin schools in 1836, the year Wisconsin was established 
aa a territory. Eighty-six percent of the first settlers were German imni- 
grants whoso children were taught partly or entirely in German (2). Milwaukee 
became a city in i846 and adopted a city charter >Auch included & public school 
system. German was officially adopted into the c\irricul\im by the School Board 
in 1837* In 18679 teachers of German were appointed for Geznan-speaking school 
districts to attract childiren from parochial to public schools nhere they %iould 
learn English in a bilingual setting. These teachers had to qualify by demon- 
strating bilingual writing and teaching ability. This was the period of great 
German innigration. By 1890, 60$K of the 2^^y)^ public school pupils were 
studyin/r Gennan and ten percent of the staff were teaching it (3). 

In 18899 the State Legislature passed the Bennett Law requiring the teach- 
ing of reading9 writing9 arithmetic 9 and United States History in English. 
Objections by Catholics and Lutherans ^o wished to teach in Gennan in their 
parochial schools led to its repeal in l89l* 

iathough German was widely taught in the Milwaukee Public Schools, English- 
speaking children rarely attained the high proficiency of pupils in the German- 
speaking second, sixth9 and ninth ward schools (3). But for those vdiose first 
language was GenDan9 the opportunity for a bilingual education hastened their 
transition into the new imerican culture. 

20 



wmiam Bruce, a Milwaukee histcrian and educator, stated that "the bridge 
upon *rtiich th* laal&sxit r'j^a^a ftroa foreigniam, let us say Germanism, to 
inericaniam, was a foreign language ... and that language (Qeman) did more 
to anchor the Genaan-bom on American ideas than could have been accooplished 
through the English language" (4). 

The next wave of Innigration came from Poland and Italy, and the Milwaukee 
Public Schools added bilingual education in these languages to ease the tradi- 
tion. By 1910, German, Polish, and Italian might be taught in all grades 
between kindergarten and twelfth. 

World War I brought a halt to bilingualism. Patriotic fervor promoted 
monolingual English. Foreign languages were gradually elimiiiated froai grade 
schools and confined to high schools. Bilingual education sluiabered until 1969. 

Bilingual Education Act 

In 1968, Congress voted to give federal support to bilingual education in 
school systems vAich had large popwlations vhoae first language was not English. 
The legislation was spajricad by problems of Spanish-speaking pupils in the South- 
west. Ohe Bilingual Education Act of 1968, sponsored by Senator Ralph Yarborou^ 
of Texas, guaranteed non-English-dcininant pupils equal educational opportunity. 

Milwaukea Public Schools Bilingual Program 

At that time, Milwaukee had a sizeable Spanish-American population clustered 
in two decaying neighborhoods on either side of an industrial valley, JuneautoMn 
and Walker's Point (Figure I). Descendants of Mexican factory laborers, 
recruited after World War I, had settled in Walker's Point. Juneautcwn was hcoe 
to Puerto Ricans who came to work in plants and foundries in the 1950'8. Many 
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FIGURE 1 
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Texan migrant workers of Mexican heritafre coae to Milwaukee after sunners in 
the fields, iiiere was a continuing imnigration frm Mexico, Puerto Rico, and 
Cuba. The 1970 Census listed 22,113 persons of Spanish origin or descent in 
the City of Milwaukee. 

B» Milwaukee Public Schools sought the assistance of the Bilingual Educa- 
tion Act to meet the educational needs of a growing Spanish-American population. 
Ihe system was awarded a Ti-tle VII ESEA grant to initiate a five-year pilot 
program which was launched at four schools in the 1969-1970 school year. One 
grade level was added each year at two elementary and two secondary schools. 
Joint funding by ESEA Title I and the local system have increased over the 
years. Table 1 gives a longitudinal overview of the schools, program components, 
population, and budget. Note that Druce-Ouadalupe Coonunity School withdrew 
tnm the program after two years. Figure 2 indicates the coo5)arative Anglo/ 
Spanish-aumamed populations at program and comparison schools over time. 
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Program Goals 

A bilingual program, by definition, uses a child's first language as the 
medium of instruction. At the same time, the pupil acquires skills in his 
second language. In the second-language curriculum, comprehension and speaking 
precede instmction in reading, whether the pupil's second language is English 
or Spanish. Pupils who progressed through the Bilingual Program were expected 
to become linguistically fluent in both English and Spanish language skills, 
although less than half came from bilingual homes. In contrast, a Spanish- 
dominant child in the regular school program was taught exclusively in English. 
His home language not used as a teaching vehicle - it vas not used at all 
in the classroom. The literature is replete with studies demonstrating that 
these children have encountered emotional, linguistic, and academic difficulties 
which interferred with academic progress and with motivation to continue in 
school (i?). 

In 1969, Milwaukee developed 14 goals to guide the development of the new 
Bilingual Program. These £ Is were addressed to the use of both Spanish and 
English as languages for the education of individuals who were to become bilin- 
gual, the infusion of pride in the Hispano-American heritage and the achievement 
of grade-level academic work. In addition, the program encouraged parent 
involvement and inter-cultural understanding. The goals weret 

1. To develop a bilingual readiness in Spanish-speaking and English- 
speaking children 

2. To stimulate Spanish-speaking children to understand and connunicate in 
English 

3. To cultivate in Spanish-speaking pupils a pride in their native language 
and culture and a more positive self-ljnage as they make the transition 
to another culture and language 
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4« To enjible Spaniah-speaking and Engliah-speakizig pupils ^ by the end of 
Grade 6, to achieve such general proficiency that they can pursue 
their studies with about eq\ial ease In English and Spanish 

3« To promote In the English-speaking children a personal awareness and 
respect for the cixltural values of the Spanish-speaking people 

6. To motivate English-speaking children to coouunlcate in Spanish and to 
develop the skills to dc so 

?• To enable English-speaking pupils to achieve sufflcltmt skills in 
Spanish so that at the end of Grade 6 they will attain Level 1 profi- 
ciency (the amount of learning that takes place in one year of high 
school) 

8« To enable the pupils In the above classes to progress in school with 
minimal retention so that by the end of Grade 6 they will reach grade- 
level achievement in all their suDjects 

9* To promote mutual understanding and respect between the Spanish-speaking 
pupils and the English-speaking pupils thxtmgh interaction as they help 
with each other's language 

10« To increase the Spanish-speaking pupil's self-concept and pride in his 
own cultural background at the same time he is learning to appreciate 
and esteem a new culture 

11* To foster in the English-speaking pupils an appreciation of the contri- 
butions of the Spanish-speaking pupils 

12# To increase the newly-arrived Spanish-speakings pupil's confidence by 
providing him with a content course ^ch he can inmediately tmderstand 

13« To motivate pare^^ts to become more involved in the educaticaal process 
and to become zmre aware of conmunicatlon channels that exist between 
home and school (especially through mei&bers of the Advisory Coomittee 
and the Bilingual Student Advisor) 

^k. To help teachers t principals » and counselors better uxulerstand azid 

appreciate their Spanish-speaking pupils* potential and their cultural 
background 



In 1969 > Spanish/English bilingual education was an idea for iidxich materials 
did not exist. Bilingual curriculat processes ^ and materials had to cx^eated 
for all classes by the bilingual teaching staff and supervisory perse onel. 



Behavioral objectives, by gi^de level, were devised to lead pupils toward 
goal attainment in English Language Arts, Spanish Language Arts, Mathematics, 
Science, and Social Studies. These are detailed in the latest of a series of 
continuing revisions, "Bilingual Elementaiy Program, K-3", ^Bilingual Elemen- 
tary Program, 4-8", and "Bilingual Education Social Studies Offerings, Teacher 
Guides at the Secondary Level*', as noted in Appendix D* 

Yearly evaluation reports have been addressed to an assessment of tht extent 

to lahlch certain of the cognitive and affective objectives were met and to an 

inquiry into the following issues relevant to bilingual education! 

1« Does instruction in the dominant language facilitate the learning of 
school-related skills for Spanish-speaking pupils? 

2# Does a program vfldch emphasizes Latin-American culture ±^Dpro^^e the self- 
concept, learning set, and, thereby, the achievement of pupils of Latin- 
American heritage? 

3* Is it possible for pupils to learn the academic curriculum in two lang- 
uages and attain grade-level academic proficiency by the end of Orade 6? 

This jreport will present a loiigitudinal look at progress over the five-year 
period of the Bilingual Education Program and discuss the cbove issues in tenos 
of the findings. 
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PROGRAM DESCRIPTION 




Population 



Bilingual Program pupils at Vieau School waz^ enrolled in the program by 
their parents ^ with priority given to monolingual Spanish applicants^. Although 
the program was intended to serve both Anglos-Americans and Latin Americans t 
only a few Anglo-Americans had enrolled since 1969 vdien several of the current 
fifth-grade pupils joined the program. In 197>7'^f Spanish-sumamed pupils 
accounted for approximately ^^% of Vieau' s 618 total. About 1^5 pupils wew 
enrolled in the Bilingual Program, 28j8 of >diom wew bom in Mexico or Puerto 
Rico. Spanish was spoken in 89$( of their homes. This was at least the thlzxi 
year in the program for 595f. 

Approximately 2^ high school ^students were served, about half of iidiom were 
known to have been bom in the Uhited States. Spanish was the dominant home 
ISTiguage. 

Table 9, Appendix B, contains data on the birthplace, ethnic background, 
dominant language, and year in program of Bilingual Program pupils in 197>7^# 
This is shown gsraphically in Figures 3 and 4. The schools are coinpared in 
Tables 10 and 11, Appendix B, on Spanish-sumamed and Bilingual Program popular 
tion, attendance, and. mobility. 

Program Operation 

The primary/elementary curricula in the Vieau School Bilingual Program fol- 
lowed Milwaukee Public School guidelines, utodified by the presentation of all 

- 11 - 
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PUPIL DATA 
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FIGURE 4 

PUPIL DATA 
MILWAUKEE BILINGUAL EDUCATION PROGRAM 
1973-1974 
BILINGUAL PROGRAM GROUPS 
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subject matter ±a both English and Spanish and by the addition of HLspano- 
Aoierican cultural material. Each language was used as a bridge to learning the 
other, and all jwpils were expected to become proficient iii both. A bilingual 
reading -teacher worked with pupils having special problems. A bilingual re- 
source teacher assisted the school staff and maintained a resource center for 
materials. As Table 2 illustrates, the Bilingual Program classes had a lower 
pupil/teacher and pupil/aide ratio than regular classes* 

The secondary programs at Lincoln Junior-Senior Ri^ School and South 
Division High School had bilingual reading centere vAere newly-arrived students 
learned to read English, and others could upgrade their English reading skills 
and obtain help nith their subject content courses. Both schools offered 
"Hispano-American Culture, Language, and History" and bilingual Itaited States 
History. The addition of bilingual Sociology, Personal Economics, and The 
Hispano in an Urban Setting at South Division High School enabled the election 
of relevant courses at each grade level, wherein Spanish-American students 
could feel at ease. Paraprofessional biliiigual students' advisors assisted 
those Hho had personal, school, health, or home problems. p^T^T) e^ ftl guidance 
counselors, one at each high school, were instrumental in encoiiraglng pupils to 
remain in school, graduate, and continue their education* 

Parents wez*e involved throuj^ bilingual advisory ccmnittees at each program 
sehoo], through which they %#ere represented on a City-W.de MTing ^^l Advisory 
Council formed in Spring, 197^, along with high school representatives elected 
by their i^ers. A screening cownittee of parent council mmnbers interviewed 
applicants for Bilingual Program staff positions and forwarded their recomnen- 
dations to the Division of Personnel. 
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A commnity liaison person was provided to link the schools with the north 
and southside Latin comnunities by assisting parents and maintaining contact 
with service agencies in fields such as health and employment • 

Extensive preservice and inservice programs were developed for staff mwi- 
bers# An inservice course on the special problems of the Latin-American 
student was offered for all Milwaukee Public School personnel. Support for 
university training was available to Bilingual Program aides and teachers* 
Special courses in bil in gua l education were started at the Dhiversity of 
Wisconsia-Milwaukee soon after the Bilingual Program was initiated, and a 
master's degree is now offered. Alvemo College instituted a bilingual educa- 
tion minor in 1973; Marquette Uhiversity and Mount Mary College offered courses 
in bi lin gual education. 

The primary program at Vieau School served as a field-testing site for the 
ESEA Title VII Spanish Curricula Development Center (SCDC), Miami, Florida. It 
also assisted the Curriculum Adaptation Network for Bilingual/Bicultural Educa- 
tion (CiNBBE) with the revision of SCDC materials for the Latin-American popu- 
lation of the StLdwest. The regional office for CANBBE was located in Milwau- 
kee's Allen-Field School. 

The pilot Bilingual Program has been a model for the introduction of bilin- 
gual components in nine other Milwaukee Public Schools and for schools in other 
systems in the Uhited States. 

Information provided by Bilingual Program teachers includes descriptions 
of their pupils, methods, materials, class evaluations, and problems. These 
are tabled in Appendix A for program and comparison graape. 
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EVALUATION PLAN 




Sample Selection < Objectives ^ and Instrumentation 

Elementary pupils In the Vleau Bilingual Program were compared academically 
with their peers at the same grade level in the school. Figure 5 and Table 12, 
Appendix B, present pupil data about the Vleau coniparison group. In some desig- 
nated cases, Kagel and Allen-Field pupils were added to the comparison. The 
schools were in the vicinity and had similar pupil populations. Spanish Lang- 
uage Arts was taught only within the Bilingual Program so that the only possi- 
ble comparison was the pupils' own past performance. 

Secondary comparisons were limited to pre/post performance. 

Unless otherwise noted, all pupils, parents, and staff were included in the 
evaluation. 



TABI£ 3 



EVALUATIOJ OBJECTIVES AND INSTRUMENTATION 



Objective 



Instrument 



Dates 
Pretest Posttests 



Data 
Analysis 



1. Kindergarten Lang- 
uage Arts: Pupils 
will acqxaire begin- 
ning reading skills 
in their dominant 
language enabling 
them to score as well 
as or better than the 
comparison class on a 
standardized test. 



Metropolitan Readi- 
ness Tests, Form A 
Subtests: Word Mean- 
ing, Listening, 
Alphabet, Matching, 
Copying (English and 
Spanish instructions) 



5/74 



t-test of sig- 
nificance of 
difference be- 
tween X (bilin- 
gual) and C 
(comparison) 
means 
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Objective Instrument Dates Data 

Pretest Posttests Analysis 



2. Kindergarten Math- 
ematics: Pupils will 
coD^rehend basic con- 
cepts of space, time, 
and quantity enabling 
them to score as well 
as or better than the 
comparison group on a 
standaixiized test. 

3* Primary/Interme- 
diate English Lang- 
uage Skills, Oral 
Comprehensi on s 
Pupils will acquire 
English comprehension 
skills enabling them 
to score as well as 
or better than the 
comparison gixmp on a 
standardized listen- 
ing test by the end 
of third grade. 

4. Primary/Interme- 
diate English Lang- 
uage Skills, Reading: 
Pupils will acquire 
English reading 
skills enabling them 
to score as well as 
or better than the 
comparison group on a 
standardized reading 
test at the end of 
upper primary, fourth 
grade, and fifth 
grade. 



Metropolitan Readi- k/Jk t-test of sig- 

ness Tests, Numbers nificance of 

Subtest; Boehm Test difference be^ 

of Basic Concepts tween X and C 

(English and Spanish means 

instructions) \ 



Cooperative Primary if/yii- t-test of sig« 

Tests, Listening, nlfloance of 

Form 12A, Word Anal- difference be- 

ysis, Form IJA tween X and C 

means 



Cooperative Primary 
Tests, Word Analysis 
Subtest, Form 13A, 
Upper Primary; Read- 
ing Subtest, Form 
23A, Grade k 



k/7k t-test of sig. 
nlfloance of 
difference be- 
tween X and C 
means 



Iowa Test of Basic 
Skills for Grade 4; 
Reading Test, Form 
3f Grade 5 
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Objective 



Instrument 



Dates Data 
Pretest Posttests Analysis 



5. Prunary/Intenne- 
diate Mathematics; 
Pupils will acq\iire 
comprehension of 
axdthmetic concepts 
and skills in 
problem-solving 
enabling them to 
score as well as or 
better than the corn- 
parison group on a 
standardized mathema- 
tics test* 

6. Primary/Interme- 
diate Spanish Lang- 
uage Arts, Oral Com- 
prehension: Pupils 
will acquire skills 
in comprehension of 
oral Spanish enabling 
them to show a ten 
percent gain over the 
previous year. 

7. Primary/Interme- 
diate Spanish Lang- 
uage Arts, Reading: 
Pupils will acquire 
Spanisli reading 
skills enabling them 
to score higher than 
previous years on a 
standardized test.. 

8. Secondary school 
students \Aio have 
been enrolled for two 
semesters in the 
class conducted by 
the Bilingual Reading 
Specialist will gain 
at least one English 
reading level on a 
pre/post test. 



Cooperative Primary 
Tests, Mathematics 
Subtest-Part I, Con- 
cepts-Part II, Pro- 
blem Solving, Lower, 
Middle, ana Upper 
Primary 

Iowa Tests of Basic 
Skills, Arithmetic 
Concepts-Problem 
Solving, Grades Pour 
to Six 

Spanish Oral Language 
Test, locally devel- 
oped 



V74 



Guidance Testing 
Associates Tests of 
Reading Spanish, 
Levels 1 and 2 

Spanish Curricula 
Development Center 
criterion-referenced 
tests 

Stanford Diagnostic 
Reading Inventory, 
Levels I and II, 
South Division 

California Achieve- 
ment Tests, Reading, 
Levels 3 and 4, 
Lincoln 
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Pall 



5/74 



10/73 V74 



t-test of sig- 
nificance of 
difference be*- 
tw«en X and C 
means 



t-test of sig- 
nificance of 
difference be* 
twoen X and C 
means 

Percent correct 
response 



t-test of sig- 
nificance of 
difference be- 
tween pre and 
poet means 



t-teet of eig- 
nificanoe of 
dlffermoe be- 
tween pre and 
poet means 
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Objective 



Instrument 



Dates Data 
Pretest Postteste Analysis 



9. To cxxltivate in 
Spanish-speaking 
pupils a pride in 



Test, Elementaryi 
Student Question- 
naire, Secondary; 
School Staff QueS' 



School Attitude 



Percent indi- 
cating pride 
and positive 
self-image 



their native language 
and culture arid a 



more positive self- tionnaire 
image as they make 
the transition to 
another culture and 
language. 
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PUPIL DATA 
MILWAUKEE BILINGUAL EDUCATION PROGRAM 
NOVEMBER. 1973 
VIEAU COMPARISON GROUP 
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Additional pupil, parent, and staff data collection activities will follow 
the presentation of findings on the seven objectives noted above • 

The .01 level of confidence was selected as the indication of statistical 
significance for all data analyses. Those differences ^ch were signifjcant 
are marked with an asterisk in the tabled findings. 

Linutations of Data 

Because the Bilingual Program was designed to serve them so well, most 
monolingual Spanish pupils were in the program rather than the comparison 
group. Lack of random assignment biased ccjoaparative outcomes on English lang- 
uage tests in favor of the regular classes, as Bilingual Program pupils spent 
up to half the day learning in Spanish. 

Population figures vary according to dates of data collection. 
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PROGRAM COMPONENTS, 
DESCRIPTION AND FINDtNGS 




Teacher reports of classroom opf^^ations are tabled in Appendix A* Data 



presented graphically are tabled in Appendix B, per text references. 



Kindergarten 



Background 

The bilingual kindergarten was initiated in 1969-70 as a half-day program 
and was extended to a full day in 197 1-72. The regular half-day kindergarten, 
with a sijnilar population, has been a ccxnparison group since the program began. 
In 1972*73f two comparison groups were added: a regular kindergarten at Kagel 
I and a bilingual kindergarten at Allen-Field School. Both are schools in the 

|vicinit]( of similar populatio!^ with half-day programs. Both English and Spanish 
were used to teach the Vioau and Allen-Field bilingual classes. A bilingual 
resource teacher assisted L xe Kagel kindergarten on a part-time basis in 197!^7^+» 
Classroom operations are described in Appendix A. 

On entering school in September, I973f all pupils were given the Test of 
Basic Sxperiences, General Concepts, Level K, in English or Spanish. The test 
is described in the Examiner's Manual as "a gross measure of a child's experi- 
ences and familiarity with various concepts*', such as coxmting, matching, and 
vocabulary. Results indicated that the four groups were similar at the start 
of their school careers, all ranging between six ana eight raw score points 
below the national norm, I7f on the 28-item test. Results are in Table I5f 
Appendix B. 



- 23 - 



ERIC 



42 



Findings 



Objective 1 : Kindergarten Language Arts: Pupils will acquire beginning 
reading skills in their dominant lai-o'^age enabling them to 
score as well as or better than the coznparison classes on a 
standardized test* 

The objective was achieved. 

The Metropolitan Readiness Tests, Form A, were administered to kindergarten 
Bilingual Program and comparison groups in May, 197^» A Spanish translation 
of the instructions was developed locally to accommodate Mexican, Piterto Rican, 
and Texan Spanish in an effort to measure reading readiness without^ the effect 
of language. Pupils were tested in their dominant language. Subtests indi- 
cating reading readiness are: Word Ifeaning, a measxare of verbal concepts; 
Listening, a test of comprehension; Matching, an estimate of visual-perceptual 
skills; and Alphabet, a gauge of ability to recognize letters. These skills 
are basic to reading readiness in both languages* The sequence of acquisition 
of decoding skills has been found to be comparable in both Spanish and 
English (6), 



Tables 14 and 15> Appendix B, contain raw scores for 197^ and for the longi- 
tudinal study, 1970-197^» Figure 6 shows the comparative performance of bilin- 
gual and comparison kindergartens over time. 




FIGURE 6 
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In 1974* 



Reading r:jadinea8 of the all-day Vieau bilingual kindergarten 
equalled that of the Vieau and Kagel comparison groups < 

The Allen-Pield half-day bilingual kindergarten scored significantly 
higher than the Vieau all-day bilingual kindergarten in Word Mean- 
ing, Listening, and Matching. 



Over time: 

1 972-7 results also indicated that lengthening the kindergarten 
day does not necessarily increase reading readiness. 

Achievement in reading readiness skills showed a general increase 
for all groups since 1970. 



Objective 2 t Kindergarten Mathematics: Pupils will comprehend basic con- 
cepts of space, time, and quantity, enabling them to score 
as well as or better than the comparison group on a standar- 
dized test. 

The objective was achieved. 



The Boehm Test of Basic Concepts was administered to the Vieau bilingual 
and comparison kindergartens in September and April in English and Spanish by 
a bilingual tester. The test has 50 items: 23 space items, l8 quantity it«ns, 
four time items, and five miscellaneous. In September, the mean raw score of 
l8 Bilingual Pxx>grBm pupils was 11.2. The mean raw score of l6 comparison group 
pupils was 10. Cv a difference vMch was not statistically significant. Results 
are graphed in Figure 7. 



In 197^: 

The two groups ended the year at similar levels of comprehension of 
mathematics concepts. 

Both groups scored above the mean mid-year national nom for low 
socio-economic groups, 28.4. 

Eqiiivalence of performance was confirmed by performance on the 
NuiDber3 Subtest of the Metropolitan Readiness Tests, Uhere the 
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Vieau bilingual kindergarten equalled the Vieau and Allen-Pield 
groups and exceeded the Kagel group, as shown in Figure 8 and 
Table 14, Appendix B. 



PICSURE 7 

BUJNOUAL VS. CGMPiRISON KINIKSiGiRIEIIS 
BQDfll TESTS OP BASIC CONCEFTS, FORM A 
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Over time: 

Kindergarten mathematics performance was fairly stable. 

FIGURE 8 

BILINGUAL VS. COMPARISON KINDERGARIEM 
NUMBERS SUBTEST, METRO READINESS TESTS, 1970-1974 
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1970 1971 1972 1973 
YEAR 

NUMBERS 



1974 



ERIC 



- 27 - „ 



46 



Longitudinal Performance, 1970-1974 

The Vieau bilingual kindergarten and its longitudinal comparison group at 
the same school have shown almost parallel perfoxroance on year-end Metropolitan 
Readiness Tests, as shown in Figure 9 and Table 15, i^pendix B. 
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PIGURE 9 

MEAN TOTAL RAW SCORES FOR 
BILINGUAL AND C(MPARISON KINDERGARTENS ON THE 
METROPOLITAN READINESS TESTS, 1970-1974 
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TESTS TOTAL 

d KAGEL COMPARISON HALF DAY 
O ALLEN-FIELD BILINGUAL HALF DAY 

-X VIEAU BILINGUAL KINDERGARTEN HALF DAY 1970-71, FULL DAY 1972-74 
C C VIEAU CCMFARISON KINDERGARTEN HALF DAY 

® SIGNIFICANT AT THE .01 LEVEL 
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Only in 1972 and 1973 did the bilingual kindergarten score significantly higher 
than the Vieau comparison group. At that time, the better performance was 
attributed to the full-day program. The current parallel achievement with the 
Vieeu comparison group may be due partially to the adoption of Bilingual Program 
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materials by the coinparlson class ^ by the teaiwork of the teachers , and by in- 
service courses vdiich have trained the coaqparison teachers to work with Spanish- 
Asierican pupils ^ as noted in Materials and Methods ^ Appendix A* 

The Allen-Field half-day bilingual kindergaz^ten scored at least as well as 
the Vieau bilingual on all the Metropolitan Readiness Tests* It shoxild be 
noted that the program had two teachers, one English-speaking and one Spanish- 
speaking. The Kagel kindergarten fell behind only on Numbers and Copying Sub- 
tests* 



Bilingual kindergartens were successful in preparing Spanish-American chil- 
dren for first grade* Half-day programs appeared to be as beneficial as the 
full-day Bilingual Program* If it shoxild be deemed necessary or desirable to 
serve more pupils , it appears that two half-day programs with additional pro- 
fessional staff could replace the full-day Vieau bilingual kindergairten with no 
loss in test score perfonnance* 




Discussion 
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Backgroiind 

The bilingual first grade (lower primary) 
and kindergarten conqprised the entire Bilingual 
Program at Vieau School in 1969* addition 
of one grade level each year resulted in a K»3 
project in 197>-7^» As of 1972-73^ the program 
had two second grade (middle primary) classes. 
Each yearly increment in grade level required 
the creation and merging of a Spanish language 
component to parallel the regular Milwaukee 
Public Schools curricula and the inclusion of 
bicultural elements* The groundwork was accom-* 
plished jointly by Central Office supervisory 
personnel y principals ^ and the teaching staff* The Project Manager of the 
Spanish Ciirricula Development Center, Dade County, Florida, and consultants 
frtan the Wisconsin State Department of Public Instruction, Marquette IBiiversifcy, 
Uhiversity of Wisccnsin-Miiwaukee, Mount Mary College, and Alvemo College 
cooperated with program development* Materials were developed and revised over 
the sunomers* 

Acquisition of oral fluency and reading competence in both the mother 
tongue and the other tongue is the prime goal of a bilixigual program* The road* 
ing process is the same in any language* Research has demonstrated that this 
process is best acquired in the mother tongue* Pupils in the Bilingual Program 
learned to road in their dominant language* At the same time, they wero 
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learning to coaQ>rehend and speak the second language ^ English or Spanish* 
Reading instruction in the second language was delayed until the teacher judged 
the pupil a competent reader of his native tongue* Thus, many Spanish-domirant 
Bilingual Program pupils were introduced to English reading during late primary 
and early elementary years. Additional instruction outside the regular class- 
room was offered by a Bilingual Reading Resource Teacher yho worked with these 
pupils daily in small groups in a bilingual reading center. Pupils in the 
ccoparison groups learned to read in Englisht regardless of language dominance. 

The regular classes at the same grade levels at Vieau School served as 
cdoparison groups. For the most partf these groups included the same indivi** 
duals over time* A second coavparlaan was made with S3;)ani8h-8umamed pupils at 
Kagel, a neighboring school of similar children without a bilingual program. 

Classroom teachers * descriptions of their programs are tabled in Appendix A. 

Pupils were assessed on English oral comprehension and readingy Spanish 
oral comprehension and reading^ and mathematics. 

Findings 

Figures 10, 11, and 12 show longitudinal results by grade level on the 
Cooperative Primary Tests. The subtests included are Listening, Word Analysis, 
Mathematics, and Reading for grades one through four as they were added to the 
program from 1970-197^. Figure 13 shows fourth-grade performance in 1973 and 
fifth grade in 197^ on the Arithmetic and Reading Subtests of the Iowa Tests of 
Basic Skills. The following analyses of English Language Arts and Mathematics 
Objectives 3, 4, and 5 refer to these grapha. Results are tabled numerically 
for 197^ in Tables l6 through 20 and for I97O-1974 in Tables 21 through 25, 
Appendix B. Piiidings are summarized in the pages to follow. 
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FIGURE 10 

GRADE ONE (LOWER PRIMARY) 
BILINGUAL AND C{»4PARIS(»i GROUP SUBTEST SCORES 
CN THE COOPERATIVE PRIMARY TESTS, 1970-1974 
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FIGURE 11 



GRADE TWO (I^DDLE PRIMARY) 
BILINGUAL AND CCMPARL«»ON GROUP SUBTEST SCORES 
ON THE COOPERATIVE PRIMARY TESTS, 1971-197^ 



SOt 
O 

^304- 



0=20-- 

2 
< 

UI104- 
2 




GOt 



50-- 

Ui 

§40+ 

u 
t/) 

"^204 
z 
< 

^104 



19f71 B72 1973 
YEAR 

LISTENING 



1974 




1971 



1?/72 1973 
YEAR 



1974 



WORD ANALYSIS 




1971 



1972 1973 
YEAR 



1974 



MATHEMATICS 




1971 



1972 1973 
YEAR 

READING 



1974 



VIEAU BILINGUAL 



- VIEAU COMPARISON 
KAGEL COMPARISON 
0 DIFFERENCE IS SIGNIFICANT AT THE .01 LEVEL OF CONFIDENCE 



ERIC 



-73- 



52 



FIGURE 12 



GRADE THREE (UPPER PRIMARY), 1972-197^ AND GRADE POUR, 1974 
BILINGUAL AND COMPARISON GROUP SUBTEST SCORES 
ON THE COOPERATIVE PRIMARY TESTS 
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FIGURE 13 



COMPARISOJ OP SUBTEST GRADE EQUIVALENT SCORES 
BILINGUAL AND COffARrSON QRWPS 
GRADE POUR, 1973 AND GRADE FIVE, 1974 
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Objective 3 ? Primary and Intermediate English Language Skills, Oral Com- 
prehension: Pupils will acquire English comprehension 
skills enabling then to score as well as or better than the 
comparison group on a standardized listening test by the end 
of third grade. 



Both the Listening Subtest (comprehension, recall, and interpretation) 
and the Word Analysis Subte Jiderstanding of phonetic and structVTal proper- 
ties of words) were used. 



Listening 
In 1974: 

Grade one Bilingoi.1 Program pupils wer-e not tested. 

Grade two Bilingual Program pupil.o scored significantly higher than 
the Vieau and Kagel comparison groups. 

Grade three Bilingual Program pupils scored the same as Ragel com- 
parison group. 



Over time: 

Grade one bilingual groups have scored lower than comparison groups. 

Grade two bilingual pupils scored lower than the Vieau comparison 
in 1971 and 1972, the same in 1973, and Mgher in 1974. 

Grade three Bilingual Program pupils achieved the objective in 1972 
and 1974 and were not tested in 1973. 



Word Analysis 
In 1974: 

Grade one Bilingual Program pupils scored the same as the Vieau 
comparison group and significantly higher than the Allen-Field and 
Kagel groups. 

Grade two Bilingual Program pupils scored the same as the Vieau 
ccanparison group and significantly higher than Kagel. 

Grade three Bilingual Program pupils scored signi ficantly lower 
than the Vieau comparison and the same as the Kagel comparison group. 
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Over time: 



Grade one Bilingual Program groups started behind the comparison 
in 1970 and progressed to above the comparison group in 1974. 

Grade two bilingual groups started belcw the comparison in 1971 and 
progressed to the same level in 1974. 

Grade three bilingual groups started above the comparison in 1972 
and declined below the Vieau comparison iii 1974. 



Objective 4: Primary and Intenaediate English Language Skills, Reading: 
Pupils will acquire English reading skills enabling them to 
score as well as or better than the comparison group on a 
standardized reading test at the end of third, fourth, and 
fifth grade. 



In 1974: 

Grade three pupils were tested on Word Analysis. The objective 
was not achieved. 

Grade four Bilingual Program pupils scored the same as the compari- 
son group on the Cooperative Primary Reading Subtest. 

Grade five Bilingual Program pupils scored significantly higher 
than the comparison group on the Iowa Tests of Basic Skills Voca- 
bulary Subtest and at the same level on the Reading Subtest. 



Over time: 

Grade three bilingual gioups have declined from higher to lower 
scores than the comi)arison group. 

Grade four bilingual groups and ccMnparison groups have not differed. 

Grade five bilingual group achieved the objective in 1974, its 
first year. 



Objective 3: Primary and Intermedi^^te Matnematics: Pupils will acquire 
comprehension of arithmetic concepts and skills in problem- 
solving enabling them to score aa well as or better than i.he 
comparison group on a standardized mathematics test. 



In 1974: 

Grade one Bilingual Program pupils scored significantly higher than 
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the Vieau and Kagel comparison groups and the same as the Allen- 
Field bilingual first grade. 

Grade tvro Bilingual Pi^ograxn pupils scored significantly higher 
than the Vieau and Kagel comparison groups. 

Grade three Bilingual Program pupils scored significantly lower 
than the Vieau conjparison group and the same as the Kagel conqpari- 
son groxxp. 

Grade four Bilingual Program pur scored the same as the Vieau 
comparison group. 

Grade five Bilingual Program pjipils scored significantly higher 
than the Vieau comparisou group* 



Over time: 

Grawies one and two did not achieve the objective until 1974. 
Grade three has not achieved the objective since 1972. 
Grade four achieved the objective in both program years. 



Objective 6 : Primary/Intemaediate Spanish Lariguage Arts, Oral Ccraprehen- 
sion: Pupils will acquire skills in comprehension of oral 
Spanish enabling them to show the expected gain established 
by curriculum specialists. Criterion = ten percent gain 
over previous year 



The test instrument was a local] y-developed Spanish Oral Language Test, 
criterion-referenced to curriculiam objectives relating to Spanish granmar and 
usage. A series of pictures was used to elicit specific pointing or verbal 
responses, which were tape-recorded on an individual cassette for each pupil 
every year, providing a permanent longitudinal record. The test was adminis- 
tered by a bilingual tester and the tapes were scored by a professor of Spanish 
at Marquette Itoiversity. Pupils were rated by the scorer on comprehension and 
speech. 



In 1974: 



Percents of items correctly comprehended on the "vuiderstanding" 
ccxnponent of the Spanish Oral Language Test were: first grade, 
8p^; second grade, 9056; third grade, 9358; fourth grade, 9^^; and 
fifth grade, ^G^. The percent of gain since 1973 averaged I7j6, 
ranging from 11J6 at fourth grade to 20^ at second grade • 

Gains of 1 356 to 29Ji since 1973 were made on the speaking component 
of the Spanish Oral Language Test* 



Over time: 

As show, in Figure l4, each group has demonstrated improvement in 
understanding and speaking Spanish over the past three years. 
These results are tabled in Table 26, Appendix B. 

Rater Evaluation of Test 

The rater reported that pupils "did very well in general" but 
were weak in proper use of the present participle, progressive 
form, and future tense of verbs • He suggested development of 
another test form for the elementary level • 



Objective 7 : Primary/Intermediate Spanish Language Arts, Reading: Pupils 
will acquire Spanish reading skills enabling them to score 
higher than previous years on a standardizsd test. 



In 1974: 

Beginning readers of Spanish, tested with Spa '.sh Curricula Devel- 
opment Center (SCDC) criterion-referenced materials, scored per- 
cents correct as shown in Table k. Many pupils who were tested at 
Gr'\de 2, Level 4, were English-dominant learning to read Spanish 
as a second language. At each test level, performance was assessed 
on part 2. 
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TABI£ 4 



PERCENT CORRECT 
SCDC TESTS OP READING SPANISH 



Level 


Test Level 




Number 
of 

irUpXJ.o 


Mean 
Percent 
v-»orrecx 
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Grade One : 










Level 
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71.5 




Level 


2 
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Level 
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5 


55.7 
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Grade One: 










Level 


1 


10 


90.3 




Level 


2 
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79.6 




Level 


3 


6 


80.5 


3 


Grade Two: 










Level 


4 


5 


85.6 



Pupils tested with the Guidance Testing Aflsociates* (OTA) Tests of 
Reading Spanish had mean total scores of 59.8 at third grade and 
64.4 at fourth grade on I<evel I. On Level II, the total means were 
69.6, grade three; 65.O, grade four; and 73»6, grwles five and six. 
Subtest scores are tabled in Table 27, Appendix B. 



Over time: 



As shown in Figure 14, the OTA tests were too difficiilt for begin- 
ning readers. SCDC criterion-referenced tests replaced them when 
available. Over time, there has been no consistent trend on Level 
I. Level II totals have improved as third, fourth, and fifth 
grades have been added to the program (see Figures 15 and 16, and 
Tables 28 and 29 > Appendix B). 

Twenty-three Bilingual Program pupils have been tested over a three- 
year period. As shown in Table 30» Appendix B, their average scores 
increased from 26.5 to 4?. 7 points at Level I and from 5T#7 to 40.3 
points at Levrl II. 
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FIGURE 15 
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FIGURE 16 
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Additional Data 

English ReadinjB: 

The great variation in i^eading levels, particularly of those learning 
to read English as a second language, resulted in a number of English 
reading groups vdthin each bilingual class. Pupil reading levels at the 
end of Mey are indicated in Table 5. 

TABLE 5 

bilingual program 
etnTGlish reading levels 

MAY, 1974 



Grade Level 



Number of Pupils 





Readiness 
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11 12 
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5-6 


1 (ESL) 








3 
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3 



Thirty-two of the above first through fourth grade pupils received 
special help in English reading in the Bilingual Reading Center. The 
average total reading level of 29 Spanish-speaking pupils on Ginn 36O 
teots wan j5.89 on admission. On the final assessment in June, their 
Kngiir.h reading levels averaged 6.34, a statistically significant gain of 
£••4^ reading levels. 
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Extent of Bilingualism 

A study of the extent of usage of the two languages was undertaken 
in fall, at the request of the program director. A checklist was 
developed which would enable a trained bilingual observer to monitor 
the languages used by elementary school Bilingual Program pupils, 
teachers, and aides in the classroom in ten to 350-ininute time segments. 
Sample groups of pupils were monitored on the playground. 

The bilingual observer spent half a day with each Bilingual Program 
class at Vieau School during the first week in October. 

Results 
Pupils 

A total of 137 pupils were observed in kindergarten through 
fifth grade; ^4 (25jg) were English-dominant, 58 (42jg) were 
Spanish-dominant, and 45 (3^) were bilingual. 

During the classroom observation period: 

— 82 (605^) used English in class 

— 33 {2k%) used Spanish in class 

— 15 (115^) used both English and Spanish in class 
~ 7 ( 5/^) did not speak 

Poirby-one of these pupils were observed on the playground; 17 
English-dominant, seven Spanish-dominant, and two bilingual. 

During the playground observation period: 
~ 39 (95%) used English 

— 2 ( 556) used Spanish 

— None used both English and Spanish 

Teachers 

One 15-minute observation period in each classroom was used to 
record Spanish expressions. The expressions, reported by grade 
level, are in Table 31, Appendix B. 
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Wve of the seven teachers used both English and Spanish, 
During the activities in the kindergarten (art and free play), 
the teacher used only Spanish while the aide used both English 
and Spanish. 

Aides 

All aides present in the classroom used both Spanish and English. 
Conclusion 

Although 75^ of the pupils were classified by teachers as 
Spanish-dominant or bilingual, only of the class used Spanish 
during the monitoring periods; and only five percent of those 
observed used Spanish on the playgrovmd. 

On the basis of these observations, it could be concluded that 
English is the preferred and the most-used language. The observer 
noted that "Many children are bilingual to the extent that they can 
understand most of what a teacher says in a language foreign to 
them and frequently answer in words and phrases they have learned; 
however, in free work activities vAien they talk among themselves, 
they almost constantly use one language to the exclusion of another". 

Monitoring 

In November, 1973» a bilingual tester checked each pupil on English 
Language Arts objectives and Mathematics objectives according to grade- 
level criteria. At kindergarten. Social Studies objectives were moni- 
tored in place of Mathematics. These objectives and the numbers of 
pupils who achieved them at that time are listed by grade ■»evel in 




Appendix B, Table 32, "Moxiitor Results, K-k^. 



Findings 

Kindergarten: A majority of pupils had achieved all objectives* 

First Grade: The majority had achieved English Language Arts 
but not Mathematics objectives. 

Second Grade: A majority had met the English Language Arts 

objectives. A majority of girls, but not boys, 
met the Mathematics objectives. 

Third Grade: English Language Arts was generally good. About 
half of the class had not achieved the Mathematics 
objectives. 

Fourth Grade: The Math«natics objectives were a problem for 
most of the class and the English Language Arts 
for man> of the boys at that time. 

Fifth Grade 

During the second semester, fifth-grade achievanent of curriculum 
objectives was monitored in depth by the curriculum supervisor and the 
classroom teacher working together. There were 12 pupils, ten of vdiom 
had been in the Bilingual Program for three to five years. Five newly- 
arrived monolingual Spanish pupils were not included in the monitor. 



Findings 



Number 

of Reading 
Pupils Level 



English reading levels: 



Spanish reading levels: 
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ESL 
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Level 


9 
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Level 


Ti 
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Fifth 


grade 
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Sixth 


grade 


7 


Level 


8 




Level 


9 


2 


Level 


10 









Number 

of Mathematics 
Pupils Level 

Mathematics: k Grade 4 book 
8 Grade 5 book 

In December, most pupils had achieved 
objectives for place Value and Compu- 
tation but not for Nuinber Theory, 
Fractions, Geometry and Measurement, 
or Decimals. 

English Writiw^ 

Eight pupils were 95^ correct on taking dictation of sentences 
using spelling words. Seven pupils were 955« correct in writing a 
letter. 

Social Studies 

The curriculum covered the historical, social, and cultural 
development of the United States. Only 2^^ of the Material was 
covered during the year. In March, 5Q5« to lOOJf of the pupils 
achieved objectives relating to American Indians. 

Science 

Half of the curriculum. Life Cycles, was covered. Physical 
Science was not covered. The supervising teacher noted a need for 
class recording of observations in such a way that transfer of 
learning could be demonstrated on a test by stating answers clearly 
and with correct spelling. 

Spanish TV Test 

The Milwaukee Public Schools offered a televised Spanish course for 
fifth and sixth graders who were studying Spanish as a second language. 
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Bilingual Program pupils did not take the lessons > but they did tune in for 
the end-of^semester sixth-grade test for pupils who were finishing their 
third semester. Pupils were required to respond with paper and pencil to 
audio/visual action depicting dialogue eapressions on the TV screen. There 
were 20 such vignettes* 

Findings 

Second grade, the median scoz*e of 15 pupils was 11 (55J6) correct. 
Third, fourth, and fifth grade, the median score of 48 pupils was l8 
(9QJJ) correct. 




Discussion 

The progi^axn appeared to be approaching the academic objectives of bilin- 
gualism by the end of sixth grade, as pupils who had spent three or more years 
in it w.^re Sanctioning in two languages. In addition, newly-arrived monolin- 
gual Sptnish pupils were provided with a setting in which they were encouraged 
to \ise their mother tongue to pursue their studies and as a bridge to learning 
English* 

There was a dip in achievement in the third-grade Bilingual Program. It 
is suggested that this lag in performance may be related to the introduction 
of reading in the second laiiguage at this time* It is further suggested that 
this temporary dip in achievement be investigated as a possible function of 
some sort of related transitory interference* It might be interesting to 
obsei^e the effect of delaying the acquisition of second language reading 
until the elementary levels, at least for those ^ose first language is English* 

Another problem area was the inclusion of the total Milwa\ikee Public Schools 
curriculum in both languages* The close study of fifth grade revealed that 
coverage of science and social studies was half or less of the prescribed 
courses* Instruction of many subjects in two languages appeared to tighten 
class schedules to a point where scxnething had to be omitted* If this is so, 
it is suggested that academic objectives be limited to a selection of coii5X)nents 
which are deemed most desirable* Based on their experience over the past five 
years, staff members might now have the information to build a realistic bilin- 
gual program model from kindergarten through the end of elementary school* 
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Secondaiy 



Backgroxmd 

The offering of bilingual social studies 
courses, beginning with Hispano-American 
Culture, Language, arid History in 1969 and 
expanding to include United States History 
at both schools, gave South Division and 
Lincoln High School students the opportunity 
to take required courses in a familiar cul- 
tural setting during their sophomore and 
junior years. South Division has added 
Personal Economics, Sociology, and The Hi pano in an Urban Settingo Spanish 
for Spanish Speakers was a MLlwaiakee Public Schools* course at both schools. 
Lincoln Jr-Sr High School on the northside and South Division High School on 
the southside opened their Bilingual Reading Centers in 1970« The aim of 
these centers was to raise academic achievement by improving the English read- 
ing skills of both English-speaking students and of newly-arrived Spanish mono- 
lingual students and to help students acqviire concepts in the subject content 
areas* A tutorial program was initiated in connection with the South Division 
Reading Center late in 1971-72 to enable successful students to assist those 
who had problems ith course work. Both schools have had bilingual students' 
advisors whose job was to increase the chances of success for Latin students 
by helping them to sxmnoimt a gamut of problems and to encourage them to 
remain in school and then to continue their education beyond graduation* 
Bilingual counselors were added in 1972-73* -Ail staff members were bilingual 
and bic^iltural. Teacher descriptions of the courses are in Appendix A. 
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Ctojectlve 8 : Secondaiy school students ^dio hatre been enrolled for two 
seskesters in the class conducted hj the Bilingual Reading 
Specialist will gain at least one English reading level on a 
pre/post test. 



In 1974: 

Lincoln Junior^Senior High School 

California Achievement Tests, Reading, Average Grade Equivalents 

Level 3 - Twenty-three students averaged 4.7 on the pretest and 
5.7 on the posttest, a gain of 1.0 years. 

Level 4 - Three students averaged 6.4 on the pretest and 7.8 on 
the posttest, a gain of one year, four months. 



South Divieico High School 

Stanford Diagnostic Reading Tests 

Level I - Seven students averaged 2.2 on the px^etest and 2.8 
on the posttest, a gain of six months. 

Level II - Pifty-one students averaged 6.6 on the pretest and 
7*0 on the posttest, a gain of fo\u* months. 

Of the 51 students, 65JJ averaged 1.2 grades higher, 
29^ averaged 1.0 grades lower, and six percent 
scored the same. The 29^ whose scoz^es declined were 
characterized by the teachers as low achievers or 
poorly motivav^d students, most of whom were in the 
Tutorial Program described in the next section. 
Pre/post gains in each diagnostic category are shown 
in Figure 17 and tabled in Tables 33 and 34, Appen- 
dix B. Level I students advanced one median stanine 
in Comprehension, Vocabulary, Auditory Description, 
and Syllabication} remained the same in Begixikiing 
and Ending Sounds and Sound Discrimixiation; and 
scored lower in Blending, Level II students ad- 
vanced one median stanine in Tcval Reading Compre-> 
hension. Syllabication, Sound Discrimination, and 
Blending; remained the same in Vocabulary, and 
scored lower in Rate of Reading. The loss in Rate 
of Reading reflects an error in timing the acMnis*- 
tration of the i^retest. 



Over time I 



As shown in Table 6, each school has demonstrated the criterion 
gain in one out of the four years. 
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FIGURE 17 



PRE/POST READING ACHTEVIMENT 
SOOTH DIVISION HIGH SCHOOL 
BILINGUAL READING CENTER 
STANFORD DIAGNOSTIC READING TESTS, 197^ 
LEVEL 1, N=7, AND LEVEL 2, N=51 




READING 
COMPREHENSION 



VOCABULARY 



AUDITORY 
DESCRIPTION 



SYLLABICATION 



BEGINNING AND 
ENDING SOUNDS 



BLENDING 



SOUND 
DISCRIMINATION 



RATE OF 
READING 




PRE 
POST 
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TABLE 6 



BILINGUAL SECONDARY READING CENTERS 
PRE/POST GRADE EQUIVALENT SCORES, 1971-1974 





Test 


Lincoln 




South Division 


Year 


Number 

of 
Pupils 


Pre 


Post 


Number 

of 
Pupils 


Pre 


Post 


1971 


Nelson Readincr TpqI* 


17 


3.7 




35 


5.5 


6.1 


1972 


Nelson Reading Test 


7 


4.i! 


4.8 


36 


5.8 


6.0 


1973 


California Achievement 
Tests, Reading 
















Level 3; 
Vocabulary 
Comprehension 


29 




5.0 
5.5 


14 


2.8 
3.9 


3.9 
5.0 




Level 4: 
Vocabulary- 
Comprehension 








2t 


7.9 

1 •J 


8.4 

7 Q 


1974 


California Achievement 
Tests, Reading 

Level 3 

Level 4 

Stanford Diagnostic 
Reading Test 

Comprehension 
Level I 
Level II 


23 
3 


4.7 
6.4 


5.7 
7.8 


7 
51 


2.2 

6.6 


2.8 

7.0 
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Additional Data 

Tutorial Program 

Eij^xteen students were referred by classroom teachers to the South Divi- 
sion Bilingual Learning Center for help with one or more of the following 
subjects; Algebra, Hispano in an Urban Setting, Utoited States History, 
English, Geometry, Biology, and Sociology. Latin-American students >dio had 
a 3 average in the subject were pa±d by the hour to tutor those who had been 
referred. The referring teachers rated the t>itees at the be ginn i n g and the 
end of the Tutorial Program. Ratings were returned on 15 students, four of 
whom had dropped out of class during the tutorial period. Figure 18 shows 
the Increases and decreases in ratings of each category from the first rating 
in Jaixuary to the end of the Tutorial Program in May. 

At the beginning nine students and at the end ten students were rated 
as doing passing work. At the beginning, seven students coiild comprehend 
English, eight could speak it, and five could read and write English. Three 
students were added to each English language category in the final rating. 



Tutored students were expected to improve in quality of work, school 
attendance, and class participation. The average improvement over all the 
categories was 1^. The average incidence of regression was 2^. 




FIGURE 18 



DIPPERENCE BEWEEN JANUARY AND MAY RATINGS 
BY REFERRING TEACHERS OP 
TWrORIAI; PROGRAM STUDENTS, 197^ 



Performance 
Criteria 



Number of Students 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 



Cwnpletes homework assign- 
ments 

Turns in work on schedule 




Brings necessary materials 
to class 



Accepts responsibility 



Takes care of materials and 
equipment 



Requests help >dien needed 

Responds when called on 

Volunteers in class 
discussions 



Attends class regularly 




Respects the opinions of 
others 

Is attentive in class 



Shows respect for the 
teacher 






Higher Rating 
Lower Rating 
Same Rating 
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student Advisors 

Bilingual Students* Advisors were bilingual and bicultural parapro- 
fessiofnal aides ybo assisted students ^ parents, commmity meajbers, and 
school personnel • Students* Advisors wre ejqpected to orient newly-arrived 
pupils; to provide for assistanoe in obtaining books, lunch, and clothing; 
to provide information about enqployment. acadeoiic programing, and college 
entrance; to help with discipline problons and illness; and to confer with 
those vdio were having difficulties in school. Students* Advisors often 
contacted parents or connunity agencies on behalf of students. They fUnc«» 
tioneu as interpreters and intermediaries with other school personnel and 
with parents. During the 197>74 school year, two Studants* Advisors at 
South Division and one at Lincoln Junior-Senior ELgh School reported the 
total activities listed beluw. An iteaoized tabulation of the total weekly 
reports is tabled in i^ppendix B, along with reported details %diich illus- 
trate the kinds of help available to Spaniah-^Aiaerican students. Tables 35 
and 36. 



TABI£ 7 

NDMBERS OF SERSGNS ASSISTED EY 
BJUNOUAL STOEOnS' ADVISORS, 197>74 





Group Assisted 


Lincoln 


Sclu>ols 

South Division 


Students 


211 


969 


Parents and Coonunity 


152 


204 


School Personnel 


50 
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At Lincoln, the most frequent student service was to those vdio dropped by 
to visit the Students* Advisor's office. Econoaic assistance with books, 
lunch, and clothing was the service most requested by South Division stu- 
dents. At both schools, parents, and coonunity members were contacted 
most frequently by phone. Counselors were the school staff members vdio 
sought the greatest amount of assistance at both schools. 

Graduates 

It was expected that the Bilingual Pr gram woxild encourage more Spanlsh- 
Anerican students to remain in school through graduation. Data prior to 
1970 wei« not available. The percent of Spanish-sumamed graduates re- 
ported at the two high schools is shown in Table 8. There was an increase 
in graduates tram the Bilingual Prtjgram over time. 

TABL£ 8 



PERCENT SPANISH-SURNAMED 
HIGH SCHOOL GRADUATES, 1970-1974 



Population 



Lincoln 
1970 
1971 
1972 
1973 
1974 

South 
1970 
1971 
1972 
1973 
1974 



Total 
School 
Population 



1548 
1528 

1259 
1268 

1159 



1910 
1773 
1677 
1867 
1785 



Percent 

Spanish- 

Surnamed 



12 
11 
14 

13 
11 



14 
14 

17 
16 

18 



Total 
I^uai>er 



145 
154 
165 
135 

117 



Graduates 
Percent 
Spanish- 
Siimamed 



Unknown 
6 
8 
14 
8 



Percent 
Bilingual 
Program 



0 
50 
0 

43 

0 



13 

42 
49 
69 



537 
4ii 
562 

493 
434 



9 
12 
11 

17 
11 
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At Lincoln, no seniors enrolled in the Bilingual Program in 1972 or 
1974« At South Division, the proportion of graduates ^o were enrolled in 
the Bilingual Program has increased from 135^ in 1971 to 69?{ in 197^^* Five 
of the 34 South Division 197^ Bilingual Program graduates were elected to 
the National Honor Society. 

Diacuasion 

mie Bilingual Reading Center test resiats indicated that the centers were 
serving two distinct populations of Spanish-American youth* One group had 
acquired the basic reading skills and was motivated to succeed in learning to 
read English well* The other group was unable to read in any language and 
was the product of environments and life histories vdiich resulted in attitudes 
which leaned more toward the delinquent than the scholastic* At South Division 
High School, this second group was singled out by classro<xn teachers and re- 
ferred to the Bilingual Tutorial Program* Pre/post ratings of the students' 
achievement and study habits revealed that there was more regression than 
improvement* As a result, staff mwnbers have instituted revisions in the 
1974-75 Tutorial Program such that tutors receive training in how best to 
assist tutees effectively and how to work with individuals and small groups* 
Reading Center teachers will attempt to exercise closer supervision over the 
Tutorial Program. If space, time, and budget should become available, it is 
suggested that the Tutorial Program might esqperience more success if it were 
administered independently of the regular Bilingual Reading Center* 

Bilin«;:ual Program staff members felt that more Latin students were encour- 
aged to continue their education after high school graduation* Colleges and 
universities developed special programs to attract Spanish-Amexlcan youth* 
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students* Advisors in the two high schools were often instrumental in responding 
to student needs for information in a manner that paved the way for time to con- 
tinue their education* 




helping to guide Latin-American students to a place in the mainstream during 
their adolescent years* 
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BICULTURAL COMPONENT, 
DESCRIPTION AND FINDINGS 




Background 

All of the Milwaxakee Public Schools curricula used in the Bilingual Program 
have been modified to enqphaaize Latin-»American histoxy and the Spanish cultural 
contributions to contemporary life in the national and local comunities. 
Mexican and Puerto Rican holidays were celebrated in Bilingual Program schools, 
>Aiere special programs were produced for the entire school populations. Hispano 
music and foods , dress , arts and crafts , and customs were part of bilingual 
classroom life, as well as features for special occasions • Over the years, both 
parents and students have reported positive feelings about the bicultural nature 
of the program* 




Objective 9 » To ctdtivate in Spanish-speaking pupils a pride in their 
native language and culture and a more positive self-image 
as they make the transition to another cultxire and language* 

In 197^1 

Primary/elementary Bilingual Program and comparison groups took 
the School Attitude Test in Spanish or English. First and second 
grades had the pictorial oral version by Juan Rivera, and third 
through fifth graders had the original written multiple-choice 
test developed -by Earl McCallon. The test has items measuring the 
pupil's interpersonal relationship with his peers, items on school 
in general, and the bulk of the items on interaction with the 
teacher. According to Dr. McCallon, pupils' self-image is revealed 
in response to tho teacher^interaction items. 

In the oral version, pupils marked one of our happy to sad faces 
in response to questions such as, "How do your teachers feel when 
you ask for help?". An analogous statement in the written version 
would be, "My teachers like to help us %rtien we have trouble with 
our work". The pupil could check one of three responses, "Most of 
the time", "Some of the time", or "Not very often". Results are 
in Table 37, Appendix B. All bilingual and comparison classes 
averaged scores in a range indicating a "positive response to 
school environment". Contrasted with comparison classes, bilingual 
groups scored higher at first grade, lower at second, and the same 
in grades three through five. 

Secondary students, 28 at Lincoln and 68 at South Division, in 
response to questionnaire items about the Bilingual Program, Indi- 
cated that: 

Porty-nlne percent felt ^Jiat the Bxxlngual Program "gave me 
more pride in my Spanish-American heritage". 

Sixty-one percent said it "helped me feel better about school". 

Sixty-four percent agreed that "it helped me in other subjects". 

Parents and community members were asked to respond to a Spanish/ 
English questionnaix^e. Fifty- five returned the questionnaires. 
Their answers to the question, "Has the Bilingoal/^i cultural Pro- 
gram helped the Latin ccaaminity?", touched on the matters of cul- 
tural pride and the transition to a new culture. Some examples t 

"I have seen a development of self-respect in the conmunity 
and in the young people of the conmunity. I believe that this 
program has contributed much to this development." 

"I have seen that since the beginning of this program, the 
children of our Latin race who did not speak Spanish, have be- 
come enthusiastic to learn Spanish." 
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••For example, my children did not know one word of English - 
imagine how they would have leaxtxed without anyone to explain 
in Spanish what each thing meant.** 

**The program helps our coomunity because the child comes to a 
classroom vdiere the language he knows is spoken^ and he feels 
more secure.** 



An administrative and staff questionnaire for those working with 
the Bilingual Program included the question, "Have you noted a 
positive change in the attitude of Spanish pupils towaird the 
Sj>anish c\ilture because of the Bilingual Program?** Forty percent 
of tile 45 respondents noted a great change, and ^2}t noted some 
change. Twelve percent fo\md no change, and the r^nainder did 
not know. Results of the questionnaire ai^e tabled in Ajppendix C. 



Over time: 



In 1970, 85JC of responding parents reported that the bilingual 
class helped their child to feel proud of his Spanish heritage. 

Tii I97lf 605f of the i*espondin/j parents indicated that their child 
had greater pride in his Spanlsh-Axserican background because of 
the Bilingual Program. Eisr. y-seven percent of the high school 
students "felt better** abnxx themselves because of the Bilingual 
Program. 



I 



1 r 



Conclusion 



In 1972, 100JK of responding* parents of elementary and secondary 
Spanish-American program pupils believed that Spanish^-Americans do 
better in a bilingual program. Ninety percent of the Anglo- 
srican pairents agreed w^th that statement. 



I^^ 1973> the elemclti^tary ^chool princ'lU>aI^^^ that, since the 

Bjflingual Program \i^.d begun in 1969> ^%eH haid been a great de- 
crease in behavior tij^oblems in newly-aW^yed Spanish-speaking 
pupils. A survey of parento of Spanisli-iC^rican high school grad- 
uates revealed that 64^ of those i*espox|dijig felt that the Bilingual 
Program had benefitted their cMld. \ 



The development of pride in the Hie^>ano culture and languase appear to 
have been accomplished, according to ev?Ldence ft?om tLe pt^ils, their pt^^ent^] 
staff members, and the Iia\*;in coonunity. 
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ACCOMPLISHMENTS AND 

THE FUTURE OF BILINGUAL EDUCATION 

IN THE MILWAUKEE PUBLIC SCHOCLS 



By the end of the five-year pilot project, tlie Bilingual Program was asso- 
ciated with changes in the school district and the coainunity including the 
following $ 

— Nine additional schools had developed bilingual offerings supported by 
the School Board. The estimated annual local funding of the entire 
Bilingual Education Program is at least $821,69iJ«00* 

— The Milwaukee Bilingual Program ended its third year as a Field Trial 
Center for the Spanish Curricula Development Center of Miami, Florida, 
an ESEA Title VII development center for Spanish language criterion- 
referenced materials. 

~ The midwest center for the Curriculum Adaptation Center for Bilingual/ 
Bicult'-'^xl Education, C.A.N.N.B.E. , vdiich tailored SCDC mateidals to 
regional linguistics, was entering its third year of affiliation with 
the Milwaukee Public Schools. 

— The Milwaukee Public Schools Board of School Directors officially en- 
dorsed Bilingual/Bicultural Education as part of the curriculxim program 
and endorsed guidelines as indicated in the "Design for Bilingual/ 

Bi cultural Education in the MLlwauke-* Public Schools"* 

A City-Wide Bilingual Advisory Cooinittee was formed of parent group re- 
presentatives from BillJigual Program schools. 

~ Teachers and aides had taken co\irscs at Alvemo College, Cardinal Stritch 
College, Mai^quette University, Moxmt Mary College, and the University of 
Wisconsin-Milwaukee, all Jf which had developed bilingual education 
courses. > v 

i t \ 

— Inservice programs had been developed to train teachers ^nd aides in the 
; Bilingual Program and to acquaint other interested staff i^iesobers with 

^ the special problems of Spaiiish-American pupils. 

c 

^v*- A continuation grant as an exemplary program had been received frsm 
V Title VII for & visitation program, inservice training for parents and 

teachers, educational evaluation by a tean of curriculum experts, and 

extension of the pilot project. 

— The program had received national recognition in the educational litera- 
ture and at national and international meetings on bilingual education 
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and on the teaching of foreign languages and of English as a Second 
Language. 

In addition, the program had received general endorsement by pupils, 
parents, staff, and comminity in year-end questionnaires after each of the 
first four years. In Spring of 1974, therefore, these groups were asked their 
opinions about an ideal bilingual program in order to help plan for the future. 
The questionnaires were printed in English and Spanish. Ninety-six high school 
students completed questionnaires. Of the 530 questionnaires sent to parents 
and community, 55 (ten percent) were returned. Of 8l sent to administrative 
and school staff members, 45 (3^) were returned. Their responses are tabu- 
lated by percent in Appendix C. Highlights of the findings are presented 
below. 

Eighty percent of the secondary students ^o responded were in their first 

or second year of the program. About half the students at Lincoln and about 

three- fourths at South Division were bilingual. Prom IIJC to 2^ had noticed 

improvement in their English and/or Spanish language skills because of the 

Bilingual Program, and f^^^ne percent to 21}< had learned new language skills. 

Less than eight percent o^Hne parents were English-dominant, the remainder 

beiiig approximately equally divided between bilingual and Spanish-dominant. 

The majority answers to the issues posed were as follows t 

Best kind of classroom for a Spanish-domlnflnt/fengllsh-dominant/bilingual 
pupil 

In general, bilingual classes were rated to be the best except for 
language asrts, \AtLoh students felt should be in the language being 
taught, and parar^s felt should be bilingual. 

How many subjects should be taught bilingually? 

The majority of pa3?ents said "All subjects", comnunity people taid 
"Most subjects", and students wore civided between "All" and "Most". 
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How "bilingual** should a bilingualAi cultural program be? 



Most parents and students felt that both teachers and pupils should 
use Spanish and English about equally during the school day. 

When should a pupil vdao begins his bilingual program in kindergarten leave 
the Bilingual Program and enroll in a regular class? 

The majority of parents and Lincoln students felt this should occur as 
soon as the pupil is able to \mderstand and speak English. HhB majority 
of ccanmxnity people and South Division students felt the program should 
be continuous through high school* 

Approximately half of the parents and three-fourths of the atudents and all 
of the commmity representatives believed that a kindergarten through 
twelfth grade bilingualAicultural program is the best kind of education 
for a Spanish-American child* 

Eighty-nine percent of the students said that the Bilingual Program helped 
them in high school. 

Sixty-nine percent of the parents and 3^ of the ccaraunity representatives 
said tJiat the Bilingual Program helped them in their contacts with the 
school, mainly in the area of ccHiniunication. 

Over 60^ of all respondents believed that the Bilingual Program has helped 
the Latin comnunity. 

The best way of spending local funds for the special needs of Latin stu- 
dents would hez 

According to students - Certified bilingual high school counselors 



Inaervice training to improve Spanish vooa- 
bu].ary 




According to p 




cofflDQunity Bilingual all-day kindergarten 



^ bulary 

f Bilingual books and materials 



^Hispano art and music 
Hispano dancing 



1 
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Administrators and teachers rated the following as the most necessary con- 
ponents to maximize pupil achievement in a bilingual program: 

Latin bilingual teachers 

Continuity of Bilingual PrograHi through the grades 
Si>ard.sh aides 

English and Spanish reading instziiction 
Program evaluation and monitoring 
Assistance of curriculiam supervisors 
Supervising teacher 

Learning to read and understand English was rated the best feature of 
bilingual classes by high school students* They felt the most inqportant 
aspects of bilingual classes were learning in two languages and having a 
teacher who is bilingual and bi cultural* 

Over 60^ of high school students said the Bilingual Program helped them in 
other subjects f gave them more pride in their Spanish<»American heritage » 
and helped them feel better about school. 

Science 9 mathematics » and business are the bilingual courses high school 
students woxxld most like to have added. 
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Bilingual Program staff members suggested adding a bilingual secretary, 
Spanish courses for teachers and aides, a full-time director, a bilingual 
principal, ard a Spanish Head Start program. 

General recoomendations for the present Bilingual Program included; 
Funding for bilingual materials 

Released time for adaptation and development of English materials for 
bilingual programs 

Bilingual/l)icultural counselor's at secondary schools 

Latin administrator in schools with significant Latin population 
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Sunimiry 

The 17 findings listed below simmarize the evaluation highlights, as 
selected by the Project Directori 



Demographic 

1. Less than ten percent of the homes were monolingual English, between 
105^ and were bilingual, between and 82jg were monolingual 
Spanish. 

2. Thirty-nine percent of Vieau pupils were at least in third year of 
the program in 1 973-7^ • 



Kindergarten 

3. Kindergarten pupils scored as well as or better than comparison groups 
on a standardized test of mathematics and reading readiness. 

4. Comparison of bilingual kindergartens over two years indicated that 
lengthening the school day does not necessarily increase reading 
readiness. 

5. Vieau's (197^) bilingual kindergarten aqualled Vieau and Allen-Pield 
control groups and exceeded the Kagel group in mathematics. 

6. Vieau's kindergarten class scored above the mean national norm for low 
socio-economic groups (28.4) on the Boehm Test of Basic Concepts in 
1974. 



Primary/blementary 

7. With the exception of English and mathematics achievement at third 
grade, bilingual classes att;tined grade level expectations. The dip 
at third grade appeared to be temporary, as reading and mathematics 
returned to grade level at fourth and fifth grades. 

8. Dip in achievement in the third grade may be related to the introduc- 
tion of reading in the second language at this tinw. 
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Primary/Elementary (Continued) 



9. Reading Center - The average total reading level of 29 Spanish- 
speaking pupils on Ginn 36O tests was 3,89 on admission to the Bilin- 
gual Reading Center, Final results in Jvaie showed English reading 
levels averaged 6,3^, a statistically significant gain of 2.45 read- 
ing levels (1974). 

10. Primary and intennediate pupils made gains of 11Jg to 2958 on a test of 
imderstanding and speaking Spanish. 

1 1 . Upper primary and elementary pupils had a median score of 90}{ correct 
on a TV final test of third-semester Spanish. 

12. "Pupils who liad spent three or more years in the program were ftmc- 
tioning in two languages." 

13. Including all subject areas in bilingual instruction raises a problem* 
Only about half of the science and social :;tudies requirements were 
covered by all the studentff in the progr.on during the year. 



Secondary 

14. Increase in proportion of Spanish-si-mamed students who remained in 
school, graduated, and continued education was associated with the 
high school bilingual program. 

15. Low achieving or poorly-motivated students who were referred to the 
Tutorial Program did not show improvement. 



Cultural Component 

16. Most stjjdents reported that the secondary bilingual reading and social 
studies courses were of great value. 

17. Students, parents, comnunity, and staff expressed strong approval of 
the bicultural component as a strengthener of seir-image and a source 
of ethnic pride. 



Conclusions 

The pages of this report have fUmished evidence that, for the most part, 

pupil achievement and intercultural appreciation have been attained according 

to the l4 goals (Page 8 ) which have guided the Milwaukee Bilingual Program 

since it started in 1969. The professionalism of the supervisory and ailrainis- 
f 
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trative staff, the senaitivity to coinnuxiity needs of the Board of School 
Directors, the cooperation and political growth of the Latin conminity are 
factors ^ch have helped to make possible the education of bilingual/ 
bicvdtural individuals. There remair^ xvotn for improveuent, particularly in 
providing a workable program for slower learners at all levels, in acconmo- 
dating a total bilingual curriculum withJjx the Milwaukee Public Schools frame- 
work, in stabilizing the staff on the noiiJiside, in prompting expanded parent 
involvement, and in enrollment of non-Latin students into the program. The 
likelihood is that these issues will be met, for it has been the practice of 
teachers, program supervisors, and administrators to act promptly in fx*iding 
solutions to problem areas after they have been identified. The enlistment 
and assistance of staff, parents, conmunity groups, institutions of higher 
learning, and experts in the state and across the nation have been, in the 
evaluate 's opinion, a major factor in developing successful interaction 
among these groups for the ultimate educational progress of students and for 
their own mutual advantage. 
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SUMARIO Y CQNCLUSIONES 



Sumario 

Las 17 conclusiones que siquen resijunen los factores dostacados de la 
evaluacion: 



El Aapecto Demografico 

^. En menos del 10^ de los hogares se hablaba ingles solamente, del 10Jg 
al kO^ eran bilinguee, del 42^ al 82jg hablaban espanol solamente. 

2. En el ano 197>-74» ei treinta y nueve por ciento de los estudiantes 
de Vieau habfan estado en el programa bilingiie por lo menos tres anos. 

Jardin Infantil 

5« los estudiantes del Jardin infantil (kindergarten) mo3trarcn resulta- 
dos iguale-s o mejores que los de los grupos comparativos en ex!ifl}enes 
nonnalizados en matemiticas y apresto en lectura. 

La comparacion de los jardines infantiles bilingues por mas de dos 
anos indico que la extension del dia escolar no resulted en mejor 
preparacion para la lectura. 

5. En el 1974, el jardin infantil de Vieau (197^) igualo' a los grupos 
compara r.ivos de Vieau y de Allen-Pield y sobrepaso al grupo compara- 
tivo de Kagel en la mateznatica* 

6. Usando el Exainen Boehm de Conceptos Basicos en 1974, el jardxn infan- 
til de Vieau logro resultados superiores a la norma nacional media 
para grupos de un nivel socio-econcinico bajo. 



La Escuela Primari a/Elemental 

7. Las escuelas priraarias/elementales en el tercer grado estaban a su 
nivel con excepcic&i de la lectura en ingles y la matem^tica* El 
declive en el tercer grado fue temporario; los resultados en la lectura 
y la matem^tica subieron otra vez al nivel de grado en los grades 
quintj y sexto. 



- 77 - 92 



8. Es posible que el deciive en logro en el tercer grado tenga algo que 
ver con la introduccion, a este tiempo, de la lectura en la segunda 
lengua, 

9. El Centro d*i Lectura - El resultado medio para el nivel de lectura 
de 29 estudiantes de habla hispana fue de 3,89 en los examenes Oinn 
560 ciiando entraron en el Centro de Lectura Bilingue. Segun los 
resultados finales en jtinio, los mismos estudiantes lograron un nivel 
medio de 6.3^ en la lectura en ingle's, un aumento de significacion 
estatistica de 2.45 niveles de lectura. 

10. Los estudiantes primarios e intermedios aumentaron de a 29Jg en un 
examen de comprension y habilidad para hablar en espaSol. 

11 • Los estudiantes en los grados primarios e intermedios tuvieron un 
resultado mediano de 9058 correcto en un examen final (en la tele- 
vi.sion) de espanol del tercer semestre. 

12. Los estudiantes que han participando en el programa por tres anos o 
mas pod^an funcionar en los dos idicxnas. 

13« Ifii problema que existe en el programa bilingue es el incluir la 

ensenanza de todas las asignaturas en ingles y espanol. Los estu- 
diantes en el programa completaron la mitad de los reqmsitos a su 
nivel durante el ano escolau?. 



La Escuela Secundaria 

l4. El aximento en la proporcidn de estudiantes de apellidos latinos cjue 
se quedaron en la escuela, se graduaron y continufc^ron su educacion 
f\ie relacionado con la existencia del programa bilingue en la escuela 
superior. 

15« Los estudiantes de logro (exito) mini mo y los de menor (pobre) moti- 
vacion que fueron refei*idos al Programa Tutcrial no mejoraron. 



El Factor (Agpecto), Cultural 

16. La mayor/a de los estudiantes dijeron que Ics cursos de estudios 
sociales y de lectura bilingue tenian gran valor. 

M. Los estudiantes, los padres, la ccMnunidad y la facultad expresaron 
gran aprobacion de este aspecto, ccxno factor que fortalece ;^a imagen 
de si misjio y enardece el orgullo etnico (y sirve como fUente de 
orgullo etnico). 
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Concliisiones 

La informacion de este reporte ha mostrado qvie, por la mayor parte, el 
logro de los estudiantes y el apreoio del Intercantoio cultural entre las dos 
culturas se ban realizado, segun las catorce objetivos (Pagino 8) que han 
guiado el Programa Bilingue de Milwaukee desde su prinoipio en 1 969. La 
calidad profesional de la adndnistraoion, la comprension, por parte de la 
Junta Direct! va de las Escuelas, de las necesidades de la coounidad, la 
cooperacion y el desarrollo politico de la comunidad latina son los factores 
que han hecho posible la educacion de los individuos bilingliesAiculturales. 
Hay aspectos que se deben mejorar, en particular el prcveer un programa 
eficiente, a todos niveles, para los estudiantes que necesitan mas tiempo para 
aprender, el ind'Jiir un curso de astudios completamente bilingue en la 
estructura de las Esc xelas Public -s de Milwaukee, el estabilizar la facultad 
en el lado norte de la ciudad, el lograr mas cooperacion por parte de los 
padres, y la registracion de estudiantes que no son latinos en el programa. 
Es probable que estos puntos en cuestion se realizen, pues es una practica de 
los maestros, supervisores, y administradores de actuar prontamente para 
bussar soluciones a las areas problematicas despue.s de estaa ser identificados. 
La ayuda de la administraciAn, los padres, los grupos en la coounidad, los 
colegios y las universidades, y los expertos por todo el pa-^ sido, segim 
el evaluador, un factor rauy importante 6n deaarrollar la accion reciproca 
efectiva entre estos grupos para el progreso educativo final de los estudiantes 
y para su propio provecho nutuo* 
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KTMOSROA RgN PKRPORMIMCE ON THE 
TESTS OP BASIC SZPERIQICES, QDOERAL CGMCEFTS, 
LEVEL K, SBPiBiBBK, 1973 



MkDBb«r tfean 
Group of Raw Standard 

Pupils Score Deviation 



Vieau Bilingual 18 


11.22 


4.80 


Vieau Coaq;>ari8on 16 


10.00 


p. 1*i 


Kagel Coaqparisan 22 


9.73 


5.48 


Allen-Pield Coaiparison 16 


9.9^ 


4.31 


Mean score, national norm group, fall 


17.0 




Highest possible score 


28.0 




Differences, Mean Raw Scores 






Difference 
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Vieau Bilingual. - Vieau Comparison 


1.22 


0.71 


Vieau Bilingual - Kagel Coojparison 


1.49 


0.92 


Vieau Bilingual - Allen-Field CcHuparison 


1.28 


0.82 
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TABLE 26 



PERFORMANCE OP 197^ BILINGUAL PROGRAM PUPILS 
GN THE SPANISH ORAL LANGUAGE TEST 
OVEP, A THRKB-YEAR PERIOD, 1972-197^ 



Year of Testing 
1972 I973 197? 



Grade of Testings 




4 


5 










Percent Correct-Speaking 


57 


72 


85 


Grade of Testing: 


2 


3 


ll 

4 




66 






Percent Correct-Speaking 


73 


65 


84 


Grade of Testing: 




2 


3 


Percent Correct-Understanding 






93 


Percent Correct-Speaking 




50 


79 


Grade of Testing: 


K 


1 


2 


Percent Correct-Understanding 


49 


70 


90 


Percent Correct-Speaking 


37 


47 


71 


Grade of Testing: 




K 


1 


Percent Correct-Understanding 




61 


80 


Percent Correct-Speaking 




36 


61 


Grade of Testing: 






K 


Percent Correct-Understanding 


i 




76 


Percent Correct-Speaking 
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TABLE 27 



BILINGUAL PROGRAM PUPIL PEEPORMANCE 
GTA TESTS OP READING SPANISH 
SPRING, 1974 



Grade 
Level 



Number 

of 
Pupils 



Mean Raw Scores 



LEVEL I 





Vocabulary 


Comprehension 


Total 


5 10 


33.0 


27.0 


59.8 


4 5 


36.8 


27.6 


64.4 


Highest Possible Score 




iic 


80 






LEVEL II 






Level of 








Comprehension 


Speed Vocabulary 


Total 


5 8 


25.8 


15.3 28.6 


69.6 


4 11 


24.5 


12.6 28.0 


65.0 


5-6 i6 


27.2 


14.8 31.6 


73.6 



Highest Possible Score 



40 



30 



40 



110 
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TABLE 31 

TABPLATI CN OP SPANISH EXPRESSIONS BY GRADE LEVEL 
PIPTEEW-MINUTE OBSERVATION PERIOD 
OCTOBER, 1973 

KINEERGARTENs 

Buenas d^as, ^Como estas hoy? 
Una vez mas, 

^Con qu^ estan trabajando? 
Sientense* 

iCxxantos nifLitos hay? 
iCuantas ninitas hay? 
^Quien puede hacer • • . ? 

El mes de octubre. 

Hoy es martes, dos de octubre, 1973. 
Iftio, dos, tres, cuatro, etc. 
Hay mas ninas que ninos. 

GRADE 1: 

Esta es una casa • . • una techa. Etc. 
Vamos a cantar. Vamos a escuchar. 

GRADE ^2: 

Cuatro menos dos es • • • 
Tree menoe dcs es • • , Etc. 
^Vamos a quitar o vaxnoo a anadir? 
6Quanto le quedan? 

iOue es esto? Se llama la diferencia. 
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GRADES 2-3: 

Vamos a hablar de los hooolres que nos ayudan* 
El bombero. 

El bombero apaga el Inct^ndlo. 
El bombero viene en un canx) rojo. 
iPaego! iPuego! Gilta la gente. 
iVia Pranca grita la gente! 
El lechezx). 

El lechero viene con la leche. 

El lechero viene con leche fria y buena. 

El policia. 

El policfa tiene una pistola. 

El policia nos ayuda a cruzar la calle. 

El nos ayuda y nos protege. 

Ochenta y tres es mayor que treinta y ocho. 
Veinte y nueve es menor que treinta y nueve» Etc. 

gram; 3: 

No Spanish subjects 
GRADE 

iC(ino se llama el producto m^s famoso de Wisconsin? 
iC4mo se llama el animal que nos da la leche? 
iCooo se llama el lugar donde esdui las vacas? 
oC<^aK> se llama el hombre que tiene la Anca? 



GRADE 4: (Continued) 

oQuien es la comunidad? 

La ccminidad necesita gente que la sirve. 

La escuela ... El principal (El director) (El rector) . . . 
oQuien le ayuda el principal? 

Las maeatras. Las enfenueras. Las secretarias. Las cocineras. El in- 
geniero. 

La iglesia. El ministro. El sacerdote. 
El hospital. El doctor (El medico). 
^Quiln nos ayuda en el hospital? 
Las enfermeras. Las cocinercs. Etc. 



La ccHnbinacion de mi mano, la tiza, y el pizarron es un sistema. 

^Que es un sistema? 

^Que son las partes de este sistema? 

iOue es accion? 

oQue es interaccion? 

Hay accion movemiento entre las cosas — interaccion, cuando las cosas traba- 
Jan Jimtos. 



Sistemae en la clase. 

Este sistema tiene: 
lana cajita 
dos fierrltoa 
dos alamores 
una bataria 
un foco pequefio 

El sistema del reloji 
la correa 
las manos 
los numeros 
la maquinaria pequena 
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GRADE 5j 

6 Que son las factores de • • • ? Etc# 
i# . . dividido por . • • es? Etc. 
• • • por • • • nos da, etc« 
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TABLE 35 



DETAILS OP ASSISTANCE AS REPORTED 
BY BILINGUAL STUDENTS' ADVISORS 
SOUTH DIVISION 



"Assistance to Students'* 

200 Personal 

88 Medical 

64 Polk Pair 

35 Student activities 

25 Mexican Celebration activities 

22 Personal (clothing voucher) 

21 Clothing forms 

20 Payroll 

17 Graduation 

16 Orientacion Arreglos 

10 Tour guide for students 

7 Distribute and help fill personal record sheets from Milwaukee Public 
Schools 

6 Meetings regarding Latin dance group 

4 Hall duty 

4 Arrangements for the parade 

4 Cultural 

3 Ordenar Sartija 

2 Piano lessons 

2 Birth certificate 

2 School records 

2 Training 

2 Inform students about sxxmer jobs 

1 Mother called me and wanted ms to r^lay message to Mexico 

1 Student had been marked absent but was in school 

1 Looked up programs of 25 students for teacher 

1 Mother sent him to ask how younger brothers were doing 

1 Needs birth certificate, Puerto Rico 

1 Transcripts 



"Assistance to Parents and Conmunity" 

l4 Clinic 

3 MATC 

5 Visitors 

5 Centre Wuestro, United Migrant Opportunity Services 

2 Internal Revenue 

2 Elementary school principal 

2 TV Channel 10 

2 Meeting with ccmmmity leader 

2 Spanish Out Reach Institute 

2 Soci^tl Security Office 

2 Puerto Rican parade 
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"Assistance to Parents and Ccnnmity** (Continued) 



2 Social Welfare Service 

1 Parent 

1 Education Op. Center 

1 UW-M 

1 Miss Anita Toms 

1 Concentrated Qnployment Program 



"Assistance to School Personnel** 

3 Assist principal 

2 Teachers about student 



"Meetings Attended" 

7 With bilingual staff 

Iteeting regarding Mexican Day of Independence 

Meetings with project supervisors 

With social worker ret clothing vouchers 

Aide meeting with principal 

With January graduates 

With principal and all teacher aides 

Workshop on Channel 10 

With parent re: attendance 



"Other Work Done" 
4 Hall duty 

3 Arrangeaents for Folk Fair 

2 Take over class for teacher 

2 Take over hooeroom and classes 

2 Petition for a copy of a birth certificate 

2 Send letter to Puerto Rico requesting students' transcripts 

2 Assist vice-principal 

2 Assist teachers 

Typed list for supervisor 

Worked on student tutor payroll cards 

Did some vork for Mr. LLerandi and Mr* Burgos - ran some ditto 

Did work for Mrs. Sorbin - looked up Information for 34 students in 

Bilingual Program 
Made field tilp arrangements 
Typed out some letters 

Helped collect books for indigent Latin students 

Assist counselor 

Arrangements for convention 

Paper work - student records 

Home calls to students* parents re: attendance 




•other Woric Done" (Cantimed) 

Contact teachers - inform them about final exam for student 

Work with school social worker on need for winter clothing 

Talk to students about participating in the orientation on Channel 10 

Help parent fill out welfare questionnaire 

Help students %dio are graduating in June to enter faiwaukee Area Techni- 
nal College 

Distribute and get permission to attend Minority Leadership Development 
Workshop 

Inform family of their son's suspension 

Talk to teacher about student's personal problem 

Parent conference 

Orientation with new advisors 

' Arrangements for parent to come in and help fill out papers for UW-M 
Arrangements for job interview 
Took students for physical at Guadalupe Clinic 
Help with party for students 

Make arrangements to take students to the orientation at Channel 10 
Notify parents of progress of students in bilingual class 
Invite students from other schools to view program at South 
Work with Allen-Pield social work aide on winter clothing 
Interpret for teachers and parents 
Arrangements for girls* physicals 

Contact court comnission re: student *s traffic violation 

Meeting with Latin seniors - assist with graduation list 

Translate transcripts 

Arrangements for student work permit 

Student activities 

Conference with students about future plans 
Assist students with car wash 
Typed for counselor 
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TABIE 56 



DETAILS OF ASSISTANCE REPORTED 
BY BILINQUAL STUDENTS* ADVISORS 

UNcom 



••Asaistance to Students** 

25 Tutored 

15 Bilingual field trip 

3 Student data sheet 

2 Information about physical test 

1 ^•rticipated in the coinnunity program 

1 Suspension 

1 Adndnistrative transfer 

1 Harassment by police 



"Aspistance to Parents and Coninunity" 
3 ConnMniby agencies visited 



"Meetings Attended" 

1 Bilingual meeting 

1 About financiad help to students 



"Other Work Done" 

11 Worked on records 

5 Answered telephones 

1 Checked attendance and talked to teachers 

1 Hall aide for two hours 

1 Conference Day 

1 Worked on field trip arrangements 

1 Weiit on fiexd trip to wmi 

1 Went to meetings 

1 Afro--Latin Day 

1 Worked in kitchen 

1 Helps nurses who come to check vision 

1 Translated letters in Spanish to send home 
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APPEKDiX C 



Survey Results 
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HIGH SCHOOL STUDENT QUESTIONNAIRE 
MARCH, 197k 



Lincoln 

39 Sent 

28 Conpleted 

South 

179 Sent 
68 Coapleted 
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J SB 



moR SCHOOL aionNT qdsstkiiiuiiie 

March, 1974 



ClTKOCRy 



FOPIL BESPOKSB 



Lincoln 
N -28 



South Diviaion 
N 68 



Oradc level 



Year In Prograa 





N 




K 


JL 


7 


12 


43 


0, 


0 


a 


0 


0 


0 


0 


9 


6 


22 


0 


0 


10 


2 


7 


28 


in 


11 


6 


21 


16 


11 


12 


0 


0 


21 


30 


No Reaponac 


2 


7 


13 


18 


First 


20 


71 


53 


*9 


Second 


3 


11 


21 


51 


IMrd 


3 


11 


9 


13 


Fourth 


1 


k 


0 


0 


No Reaponae 


1 


3 


5 


7 
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197 



Pttpil 

Laxiguage Skills 
Before Eatering 
Bilingual Prpg raa 

English 



Spanish 



Lincoln 



South DiTision 





N 


= 28 


N s 


68 




N 


JL 


N 


JL 


Ibiderstand 


16 


57 


51 


75 


Speak 


16 


57 


52 


76 


Read 


15 


5^ 


49 


72 


Write 


16 


57 


49 


72 


Understana 


17 


61 


53 


78 


Speak 


18 


64 


51 


75 


Read 


13 


46 


41 


60 


Write 


12 


^3 


38 


56 



liaqprovement in 
Language Skills 
because of 
Bilingual Program 



English 



Spanish 



Uhdersxand 


5. 


18 


13 


19 


Speak 


5 


18 


9 


13 


Read 


6 


21 


9 


13 


Write 


5 


18 


11 


16 


Itoderstand 


6 


21 


16 


24 


Speak 


5 


18 


17 


25 


Read 


4 


18 


19 


28 


Write 


3 


11 


16 


2^1 



ERIC 



- 188 - 



Nw Lungiugt ekilla 
l«Ame4 in 
BlllngtiAX Prograa 

Engliah Uhderstand 
Spvak 
Read 

Write 

Speniah iftiderstaiid 
Speak 
R»ad 

Wilte 



Lincoln South IkLTision 
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a; 
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21 


11 


16 
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18 


le 


15 
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14 


21 
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18 


13 


19 
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1 


1 


2 


7 
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11 


5 


11 


5 


7 



Pupil Opinicmt Best kind of classroom for pupils of various language 
^^fifnpe to learn specific acadeaic subjects. 



Academic 
Subject 



Pupil 

Dominant 

Tianguage 



Best Classroom Language 
Percent Pupil Response 



No 





L S 


L S 


L S 


L 


S 


L 


S 


English as a English 


25 32 


18 0 


21 60 


7 


6 


29 


2 


Second Languag* Spanish 


14 11 


0 1 


1»6 81 


36 


3 




4 


BiHngnal 


21 12 


18 l^ 


l^3 76 


4 


1 


14 


7 



I&iglish 


B 


32 


39 


4 


I 


35 


59 


0 


1 


29 


0 


Iteadlag 


8 


29 


13 


4 


3 


53 


76 


7 


1 


7 


7 




B 


21 


12 


7 


3 


51 


78 


7 


3 


14 


4 



E » English ^ ^ Lincoln Jr-Sr. High School 

S - Spanish g ^ Division High School 

B s Bilingual 
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Best Claasrooai Langoage 
Peretat Fapil ResponM 



No 
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L 


3 


L 


3 


L 


s 


L 


3 


L 


3 




A 


7 


7 


29 


2:) 


32 


65 


7 


3 


25 


0 




Q 

a 


4 


u 


42 


25 


32 


62 


11 


3 


11 


10 




B 


0 


0 


4 


25 


39 


65 


21 


3 


36 


7 




8 


21 


2d 


1 0 

lo 


0 


18 


69 


11 


4 


32 


1 




s 


25 


9 


14 


4 


53 


81 


l4 


3 


14 


3 




B 


18 


6 


4 


4 


36 


81 


21 


3 


21 


6 


sooxoxogy 


E 


11 


26 


14 


4 


21 




25 


10 


29 


0 




s 


21 


4 


7 


9 


37 


76 


21 


7 


14 


4 




B 


7 


10 


0 


6 


32 


69 


47 


9 


14 


6 


HeapauDO - Aaer* 


E 


7 


13 


14 


6 


39 


75 


7 


6 


33 


0 


Culture Lansuage 


S 




6 


24 


13 


39 


18 


29 


3 


4 


0 


and History 


B 




1 


11 


7 


60 


79 


7 


4 


18 


9 


Personal 


E 




26 


7 


3 


18 


57 


32 


13 


39 


1 


Economics 


S 


11 


7 


4 


9 


29 


72 


38 


9 


18 


3 




B 


17 


7 


0 


3 


39 


74 


32 


7 


22 


9 


Urban 


E 


4i 


24 


11 


6 


36 


62 


7 


7 


32 


1 


Studies 


S 




7 


7 


3 


32 


78 


32 


8 


25 


4 




B 


14 


7 


4 


4 


46 


79 


14 


•5 


22 


7 




1? 


7 


57 


11 


7 


30 


51 


14 


5 


33 


0 




s 


11 


10 


11 


14 


50 


65 


14 


10 


14 


1 




B 


21 


1 


14 


10 


39 


69 


7 


3 


19 


17 


Science 


E 


14 


35 


7 


7 


29 


47 


18 


9 


33 


2 




3 


11 


12 


11 


13 


39 


60 


18 


12 


21 


3 




B 


.18 10 


14 


7 


36 


68 


14 


7 


18 


8 






1100 




190 

















In your optnion, 
how maxiy subjects 
should be tanght 
bllinguslly? 

SoM subjects 
Host subjects 
All subjects 
No response 



Pupil Response 
Liaeoln South Division 

H » 28 N « 68 





jl 


y 




7 


24 


17 


25 


10 


36 


22 


32 


9 


32 


25 


37 


2 


8 


4 


3 



How "bilingual" do you believe 
a bilingual/bicultural program 
should be? 

During the school day^ the 

teacher should: 



speak Spanish most of the time 


0 


0 


5 


7 


speak English Bost of the time 


0 


11 


1 


1 


use both lang. about equally 


14 


50 


53 


78 


use the ohlld's domiiiant 


13 


46 


9 


13 


language as needed 










Durixig the school day, the 










pupils should! 










speak Spanish most of the time 


1 


4 


2 


3 


speak Rnglish most of the time 


2 


7 


1 


1 


use both lang. about eq^ally 


17 


61 


51 


75 


use the child's dominant 


9 


32 


12 


18 



language as needed 
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When do you think a pupil *dio begins 
his bilingual program in kindergarten 
should leave the Bilingual Program 
and enroll in a regular class? 

as soon as he is able to vtnder-* 
stand and speak English 
at a specific grade level 
Never, the program should be 
continous thru high school 
no response 



Qiaestion 

Is a kindergarten throught twelfth 
grade bilingual/bicultural program 
the best kind o.f education for a 
Spanish - American child? 



Yes 


20 


71 


51 


75 


No 


5 


18 


13 


19 


No response 


3 


11 


4 


6 



Has the Bilingual Program helped 
you in high school? 



Yes 


24 


86 


62 


91 


No 


2 


•7 
1 


k 


6 


No Response 


2 


7 


2 


3 



Has the Mllngual/Bieultaral 
ProigaM he lped the Latin Connunlty? 



Yes 


15 


54 


52 


76 


No 


3 


11 


8 


12 


No Response 


10 


35 


8 


12 



rupix neaponse 
Lincoln South Dirision 

N = 28 N = 68 



JL ^ JL 



12 ii5 19 28 

8 28 k 6 

6 2L 38 56 

2 8 7 10 
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Papll Response 
Lincoln South Division 

N = 28 N = 68 





N 


% 


N 




After govenaent funding is over idiat 










do you bellave Is the best way of 










spending local fUnds for the special 










needs of Latin students? 










Bilingual aides 


2 


7 


12 


18 


Ihservice training to 


6 


21 


0 


0 


ifliprove Spanish Tocabulary 










Tutors in high school 


1 


4 


5 


k 


Spanish for Spanish speakers 


3 


11 


5 




Bilingual all - day kindergarten 


1 


k 


6 


9 


Bilingual books and materials 




11 


4 


6 


Certified bilingual high school 


2 


7 


16 


2k 



counselors 

Bilingual reading teachers 1 4 10 13 

Field tripe 4 ll^ 2 3 

Hispauo art and aisle 0 0^4 

ELspano dancing 0 0 2 3 

Question 

Please gire your opinion of the best 
features of the bilingual classes in 
idiieh you have been enrolled 
Reading 

Learned to read uad undeiv 6 21 18 

stand Etagllsh 

Improved vocabulaij and 3 11 2 3 

reading skills 

Learned both English and Spanish 2737 
Learned or iaiproved Spanish 2711 
Materials 2 7 1 l 

Teachers 3 k 
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Pupil Raeponae 



.vision 



Social Studies BLspano & U.S. History 
learned cidture and other coantrles 
lavortant Interesting 
Bilingual aspect 
Understand subjects better 
Teachers 

Materials and filos 
l&iderstand probleos of the 
coonunity 



JL JL 



N 



3 
1 
1 



11 
k 
4 



1 
9 
3 
5 



What should be changed in these 
bilingual clasaes? 
Reading 
Teacher 

More books about Spanish culture 

More fllaw and tripa 

Materials 

Nothing 

Mr.re Spanish 

7 acher too strict 



6 

3 
1 



21 

3 
4 



5 
13 
3 

2 



Social Studie s 

More lessons in Spanish 

Nothing 

Materials 



1 

7 
2 



1 

13 
4 

7 



7 
19 
4 

3 



1 

10 

3 



04 
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Pupil Responae 





Lincoln 


OvUVU 


YVi a4 am 




N » 


28 


N = 


68 




N 


% 


N 


% 


Should anything be added to the 










Bilingual Program? 










Yea 


19 


68 






Reading and writing in 




14 






Spanish and English 










More teachers 


5 


11 


6 


9 


New teachers 


3 


11 






Snanish bookA 


5 


11 






Jfox*e classes nath^ « fioienfiA. 






1A 
xo 


£0 


Wttf and drivers* e<\icatlon 










Latin counaellora 






o 




No 


2 


7 






Vhat is K^st impozTtant about 










Bilingual Program classes? 










Learning in two languages 


10 


36 


25 


37 


w^snxsii mmuuj, xcan veacner 


5 


11 


12 


1<5 


Elelnff with a inviun utiHat^ 


1 


4 


lit 


o 












Having a bilingual teacher 


5 


18 


7 




Leaminic about Latin culture 


1 


4 


Q 




Bilingual material 


0 




4 


6 


Have you ever recosnended the 










Bilingual Program to a friend or 










relative? Yss 


11 


39 


53 


78 


No 


10 


36 


7 


10 


No Response 


7 


25 


8 


12 
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Pupil Responae 
Lincoln South Division 





N = 


28 


N 


= 68 




K 




N 


% 


Question 










The Bilingual Program helped me 










in other subjects 










True 


13 


k6 


55 


8l 


False 


8 


29 


4 


6 


No Response 


7 


25 


Q 




Qave ffle more pride in my Spanish- 










American heritage 










True 


13 


46 


SI 


%J 




\j 




( 




No Response 


9 


32 


10 


15 


Helped me feel better about school 










True 


14 


50 


48 


71 


False 


7 


25 


12 


18 


No R^flTVinflP 


7 




Q 
O 




Make it hard for me to make 










friends 










True 




11 


8 


12 


False 


18 


64 


51 


75 


No Response 


7 


25 


9 


13 


How may times did you go to see a 










bilingual student advisor? 










Never 


5 


18 


9 


13 


1-5 times 


11 


39 


25 


37 


5-10 times 


0 


0 


7 


10 


More than 10 times 


8 


29 


19 


28 


No Response 


4 


14 


8 


12 



Pupil Reapoxiae 

Lincoln South Division 
N =r 28 N 68 

N 5e N % 



Qaeitlon 

Reasons you conferred with the 
bilingual counselor/advisor, if 
you have conferred 



Panily 


4 


14 


7 


10 


Personal 


4 


14 


19 


26 


Job 


5 


18 


28 


41 


School 


15 


54 


29 


45 


College 


4 


14 


22 


32 



Items you believe should be 
added to the Bilingual Program 



Science 


5 


18 


33 




Mathematics 


11 


39 


35 


51 


Social Studies 


7 


24 


27 


40 


Business 


5 


18 


36 


53 


School Progz>aii 


10 


36 


32 


47 


Extra Curricular Activities 


8 


28 


26 


38 
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MlLViAUKEE PUBLIC SCHOOLS 
DIVISION OF PIANNING AND LONG-RANGE DEVELOPMENT 
Department of Educational Research and Program Assessment 

Responses to Open-Ended Questions 
BILINGUAL SECONDARY STUDENT QUESTIONNAIRE-MARCH 197'* -SPANISH 

I s a kindergarten ttoough twelfth grade blllngual/blcultural program 
Lincoln Students - the best kind of education for a Spanish/American child ? 

Please explain. 

Because one learns English better, and one learns more and learns more quickly. 
Because one can learn mi ah. 
I don't know. 

Is a kindergarten through twelfth grade bilingual/bicultxirai 
South Division Students - program the best kind of education for a Spanish-American 

child? Please explain. 
Because learning the two languages does not make problems so difficult. 

Yes, b«;cause when one comes from Mexico, or other places, they can be helped. 

Yes, because the Bilingual program is necessary so that students do not forget 
the language. 

Good. I say this because I practiced my English c great deal and forgot how to 
say somethings in Spanish. 

Because a child learns better when the langviages are required. 
Because this way they learn more English. 

Because it helps him with her language and not to forget his native language. 

I think the Bilingual program ought to continue in schools. 

Yes, because the student is more comfortable, and speaks and understands and 
reads English and Spanish and does not forget. 

Because if the class is bilingual, and I don't understand in one language, I 
can understand in the other. 

Because it helps the student understand two languages, and what I do not know 
in Spanish I can say in English and vice versa. 

This way the student who speaks Spanish does not forget it when he learns English 
and so he can speak two languages. 

I don't know. 

Because one can learn a lot. 
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Lincoln Students - Has the Bilingual Program helped you in achooH Please explain* 



Because vhen I cane ft*om Puerto Rico I did not know English and I kno^ enough now. 

Yes 9 it is very good because if one does not know English, the Bilingual program 
helps him with it in Spanish « 

Has the Bilingual Program helped ynti in a^hnnl? 
South Division Students - Please explain. 

Because when I entered this school I did not know any English, and with the help 
of the two languages I have learned quite a bit and school work is not so difficult. 

It has helped me understand more, and also it has helped me speak Spanish better. 

Because I could not speak English, and the Bilingual program helped me a little 
to learn a little English. 

It has helped me because when I got here, I spoke no English and in some classes 
I did not understand what they said to me,* 

Because it has helped me speak better and with the problems I have in class. 
I un«i.jr stand more. 

Because if one knows only a little English this helps him alot. 
Because they talk to the student in his dominant language. 

For example, it helps me because I don't understand m^ch English, and I can understand 
some things in Spanish. 

Because I understand English a little and I can speak a little, but not much. I 
believe the Bilingual program has helped me a little. 

The bilingual program has helped me because when I came here I spoke no English, 
and now I am learning English while not forgetting Spanish. 

It is very good because if one does not know English the bilingual program helps 
him with it in Spanish. 

Because I see that I know how to speak better, you know what I mean because I 
don't know much. 

Has the Bilingual/Blcultural Program helped the Latin community? 
Lincoln Students ^ If "Yes'\ please explain . 

Yes for same reasons as it helped m In lohool* 

Has the Bilingual /Bicultu ral Program helped the Latin 
South Division Students - community? If "Yes", please explain. 

Yes, because this way they speak two languages 

Yes, because the bilingual program has helped in finding work, and with many 
othe things. 

^^s, because this way one can learn the two languages. 
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YeS) because many people in the cauBunlty do not understand English. 

Because there are many people who do not speak English ^ and it helps people 
who know English and Spanish* 

Because it helps the students take part in the activities of the Latin community. 

It has helped in many ways, for exaiople, in translating what one says in Spanish 
to English. 

It is better because the teachers can communicate with the parents who speak only 
Spanish . 

Because if one does not speak English, and he is told something in English, you can 
tell him what was said. 

Because everyone knows what they are doing for tne Latin community. It helps 
people who don't know English or Spanish. 

Because knowing the two languages, one will have no problems. 
Yes, for same reason as it helped me in school. 

Because there were many people woh suffered by not knowing English, and these 
agencies have helped us a great deal, and I hope this will continue to be. 

L incoln Students - What should be changed in these bilingual classes ? 
The English and Spanish class 
I don't know 

South Division Students - Vfhat should be changed in these bilingual classes ? 

They ought to bring in more Spanish material for the Spanish classes. I do not 
like it because I can't understand very well. 

Nothing should be changed. Everything is necessary. 

Nothing 

I don't know. It ought to be bilingual. 

This also ought to be in Spanish. I believe it ought to be in Spanish. 

Nothing 

Nothing 

Nothing 

English and Spanish classes. 

Nothing, absolutely nothing. Nothing, but if one day the teacher goes, it will not 
be as good. More classes since this teacher ia stupendous. 
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Please give yotir opinion of the best feattires of the bilingual 
Lincoln Students - glasses in which you have been enr olled . 



In opinion it helps me much in his Spanish and English work. 
I don^t know. 

Please give your opinion of the best features of the bilingual 
South Division Students - classes in which you have been enr olled . 

That one learns to read and know what one reads. 

The teachers are very good - the readings - the readings. 

You learn to read and understand what you are reading. Because it helped me 
understand what events happened in the U.S. 

(Reading) It is very necessary for the Latin student. Among other things, one 
learns about other coxmtries. Very necessary for the bilingual student. 

Because we can understand more of what we read with someone who knows two languages . 
Because this way I understand history better and what happened in past history. 

It is very good and teaches us more history of the countries. It ought to be in 
English. 

We understand the readings and we want to know what they teach us. I like the 
class because we understand better. 

I believe teaching me to speak Spanish is good this also is very important. This 
is still more important. 

Because it teaches you to read in English and the instx^uctions are given to you 
in Spanish. It has helped me understand books and ask and answer questions. 

It has helped me read better and understand what I read. It has helped me understand 
the problems of the comnunity. 

If one knows how to read in Spanish the bilingual program will teach him to read m 
English. It lias helped me to know other countries. 

My opinion is that it helps me a lot in English and Spanish work. I don't know* 
I don't know^ 

Because in reality I have improved a great deal. This is the best of all and had 
the best teacher. This is magnificient since the same teacher teaches it. 

Should anything be added to the Bilingual Program? 
Lincoln Students - If "Yes", wh at? 

To learn to read in Spanish or perhaps to teach the students better* Spanish. 

If one does not know English he ought to be taught in Spanish, and if he doesn't 
know Spanish he ought to be taught in English. 
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Should anything be added to the Bilingual Program ? 
South Division Students - If "Yes", what ? 

They ought to add gym and homeroom* 

Sports 9 classes in driving education and cooking* 

Algebra and typing* 

Sports, sewing classes, cooking, biology, driver education, algebra. 

They ought to have more classes that » re only in English and change them to Spanish. 

To have dances for each Latin group* 

Math, sciences 

For example, sufficient books and materials for bilingual classes and bilingual 
teachers * 

Bilingual books and science, math and bilingual teachers* 

They ought to add bilingual math and science* 

Office machines, biology, algebra, geography and everything* 
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MILWAUKEE PUBLIC SCHOOLS 
DIVISION OF PIANNING AND iX)NG-RANGE DEVELOPMENT 
Department of Educational Research and Program Assessment 

Re8;)onses to Open-Ended Questions 
BILINGUAL SECONDARY STUDENT QUESTIONNAIRE-MARCH 1971^-ENGLISH 

Lincoln Students - Is a kind ergarte n through twelfth grade bllingual/ bic^tural 

pro gram the best Kind o f education for a Spanish*American 
dh lld? Please explain* 

No. I think it ain't. 

It's better to be out by 7th grade because that way they learn good English, like 
hard words, their meaning, etc. 

Ho. He won't undc^rstand this word. 

No. He will not understand his words. 

Yes, because they would be learning English and their language equally. 

No because some students that only speak English goes to a bilingxial class and some 
don't like the teacher to talk in Spanish. 

I feel that they would learn more when they start bilingxial at a younger age. 

Yes. They can learn perfect English and Spanish. 

Yes. Because he probably knows or understands only Spanish. 

Yes. He or she will get the best ability to learn both languages. 

South Division Students - Is a kindergarten through twelfth grade bllingual/bicultural 

program the best kind or education for a Spanish-*American 
child? Please explain . 

Yea. This way he feels he is not left out and would encourage him to study more. 

Yea. Because this way the child would not forget his culture like some students now. 

No. I think they should have some regular classes. Not with all Latins. 

Yea. Because he always speaks English in and out of school he should speak Spanish 
in school starting in kindergarten. 

Yes. Because l^e can probably understand the class more. 

Yea. Because the child is not losing his cultvire and still can educate himself as 
a bilingual social vorker, teacher, etc. 

Yes. Because you learn how to use both languages. 

Yes. Because he will not forget about his Spanish and English and he will know 
more about the two languages. 
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Yes. Because he'll always have bilingual and he could develop more and more 
as he goes on. 

Yes. If he can understand both languages very well. 

No. Because he or she will be living in the United States and he has to speak 
English most of the time. 

No. Because he will always be with Latin people and he will not get to know other 
kids from other races well. 

Yes. Because they can learn many things about their language. 
Yes. Because it gives him the opportunity to speak both languages. 
Yes. Because it helps you learn more. 

Yes and No. It depends on the individual if he understands bilingual and if he 
gets along. 

Yes. It teaches the kid things about life as an American and Latin. 

Yes. Because if they speak Spanish they could be taught English or if he knows 
English he could be taught if he wants. 

Yes. It's the best because the child has the opportixnity to keep his culture while 
learning to live in another. 

Yes. Because he is able to get through his years of school better. 
Yes. Because it helps the child learn more about his culture. 
Yes. He is learning English and Spanish. 

Yes. They could learn better the way their c^ature is really like. 

Yes. Because when you are unable to understand situations in which its harder in 
English then in Spanish there comes the opportunity to do so. 

Yes. Because if he or she can't read or write English, I think it would be the 
best thing. 

Yes. Because it helps to know better both languages and their land. 

Yes. Because a student will develop both languages equally as good as he develops 
mentally. 

Yes. Because a child will be able to get a job as a bilingual person. 
Yes. It helps you understand better both languages. 

Yes. Because then he is equally capable of either language. This way he won't 
forget his Spanish or the English. 

No. Because he will be living in the United States and will be speaking English 
most of the time. 

14 
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Ye». This way he or she can see both sides of the story and also he can see how 
he stands in his society. 

Yes. It reminded me of all the things I learned in Mexico; the history, how to 
read better, how to write better, etc. 

Repeat of above. 

Yes. Because the child will learn both languages better. 
Yes. Because he gets to know both ways. 

Lincoln Students « Has the Bilingual Program helped you in high school? P lease explain. 
Yes. Because it makes me understand my math work. 
No. Lowered my grade. 

Yes. When I don't know something I just go up to the teacher and ask but if I was 
in an English class I couldnH do it. Probably the teacher wouldn't understand me. 

Yes. It helps me understand more. Read more. 

Yes. It will help you with the states and plurals. 

Yes. Because I am studying to be a nurse and didn't know how to talk, read, write, 
I have improved and it does help. 

Yes. I had bilingual math in 8th grade and I passed with an A. My teacher felt I 
was ready for algebra. So I went into a regular algebra class and I feel I wasn't 
ready. I'm taking algebra for my third time. The regular teacher does not explain. 
In bilingual I imderstand better. 

Yes. It helped me alot. I learned English faster than I thought I would. 
Yes. It helped me to read more Spanish. 

Yes. Because I didn't know to much English and now, I believe I have improved in 
English. 

Yes. To read. 

Yes. How to read, understand, and speak English very well. 

South Division Students - Has the Bilingual Program helped you in high school? 

PleaseTxpIaTnT ^^^ 

Yes. I had trouble with reading and U.S. History. 

Yes. It has helped in^rove both of my languages. 

Yes. By English. 
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Yes. By Engliah. 

Yes. It has helped me to learn about the Latin countries. 

Yes. Because it has ixDproved my grammatical points of Spanish. It has taught me 
a more advanced Spanish. 

Yes. Because I understand better my classes and work. 

Yes. Because I can communicate with bilingual people much better than before. 

Yes. Because if I can't explain something in English I can switch to Spanish and 
explain it better. 

Yes. After going through all English classes through grades 1 - 9, a student 
should be given a chance to learn about their own cultural and be proud of it. I 
know students after being in high school and after all that anglo environment 
feel ashamed of what they are, or to say they are Latin. This I believe is wrong. 

Yes . It has helped me in math and to get to speak Spanish better because I 'm 
Puerto Rican but I was raised here and don't know how to speak Spanish well. 

Yes. It really helps you understand problems that are hard for person who can't 
talk English. 

Yes. It has helped me to understand my English and Spanish better. Read and 
write y too. 

Yes. It has helped me a lot to understand the courses I took up. 
Yes. I learned most things that I didn't know. 
Yes. It helped me in English and in algebra. 
Yes. It gave me extra help. 

Yes. Because I feel that I understand better what classes I'm given. 

It has helped me by reminding me that I am bilingual and have something extra. 
I can speak two languages. 

Because it will help you in all your classes. 

Well it helped me to read more about things that I never did before. 

It helps me with my work. 

It helps me understand both languages. 

No. Because it is like a English class and it is a bore. 

Because it helps you develop your ability to understand better. 

It helps you know more of. 

I've been in the bilingual program for three years and I enjoy it very much. 
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It helped me in iny writing and reading in Spanish, it helped me alot. 
'How to read and write Spanish and English. 

It has helped me in my education, in understanding better my culture and language, 
also in school acti\rities and in getting Jobs. 

No. Not very much. I understood and still do both languages. 

It has helped me in doing my other work and it helped me alot in English II class. 
It has helped me alot especially in some classes where I had problems. 
Some classes that the teacher didn't want to explain the home work more clearly. 
Yes it has helped me in some courses. 

It is^roved me in speaking and writing and knowing something about my hometown. 
I am very grateful to them. 

It helps me not to forget how to read, write, speak and understand my Spanish 
language . 

No. I understand English fairly well. 

Because it has helped me to be more proud of my culture. 

I have learned to translate important Spanish phrases to English. 

Lincoln Students - Has the Bilingual/Bicultural Program helped the Latin community ? 

Yes. Because I have seen most Latin students speaking English very well. Some have 
problems but they learn more. 

Because the community is forgetting their culture. 
He/or she will be able to speak English. 
He/or she will be able to read English. 

The Latin community is the same as it was when the Bilingual Program started. I don't 
think most of them care at all about the program. 

Because they teach us how to speak English and to read. 
South Division Students - 



Has the Bilingual^Blcultural Program helped the Latin 
community? If "Yes*\ please explain . 



Yes. Because parents now can understand what their children are learning. 

It helps us to be united, and it has gotten the students into more of the activities. 



Many people come here from Mexico and don't speak English and can go to a bilingual 
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Yes* Because Spanish speaking people can now visit Centers that have personnel 
that can speak both languages. 

It gets the parents together and interested in it. 

Because more people are getting together and Improving on their activities like 
parade • 

It has helped alot of people get better jobs. 

Some people that come from Mexico, that do not understand English, and it helps 
them. Kot me. 

Yes, because now more of us are staying in high school and more of us are going to 
college • 

They can help them to find a better job for two languages. 

I think it helped the Latin community, because it help them to understand. 

It has gotten people of the community closer together. 

Because they would prefer to speak Spanish in school and also helps you to see the 
problems of the Latin commxinity. 

Because it shows how one person acts to another Latin. 

Ko. Not that much. 

Yes. But not really that much. 

No. Not very much. 

No. Not that much. 

It has prepared many students to work as bilingual leaders and interpreters for 
the Latin people. 

That way you are able to learn both language equally. 
Yes. Because student feel good coming to school. 
Yes. It kept all the Latin kids together. 

Because Latin community is more involved and put more effort into getting an 
education and their children. 

It has helped students to speak and understand English speaking person better. 

Yes. Many parents sent more of the children to where it will be more easy on them. 

Cause if there wasn^t a bilingual program how could the Spanish speaking students 
get good grades if they can^t speak English, so this program really helps alot. 

Some students have been able to further their education and progress economically 
and help the community. 
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The parents who don't know English can communicate with the teachers in school 
in Spanish. 

Because the Latin community has had pride and more better homes and Jobs* 

Because it helps all Latins understand better. They feel better in the bilingual 
class because they can talk their language. 

It has in a small way \mited the Latin parents, teachers, and students a little 
closer. It has made aware the needs and problems of the Latin student. 

Yes, to Spanish speaking students. 

Some people that come to don't know English, and Spanish speaking teacher can help 
them. 

Because many of the older people who are Latin don't know how to speak English. 

Because these who speak only Spanish these people here to help them with these 
other subjects. 



Lincoln - Please give your opinion of the best features of the bilinRual classes in 
which you have been enrolled. 

B^Bt Features : 

Reading: I like it because you can understand 

How to read, talk, play and understand 
It's help me in vocabulary, main ideas 

I liked the reading book's and enjoyed the sheets of work papers 
The vocabulary, and reading skills 
You learn both English and Spanish 
They have teach ^ alot 
We learn new woru& 

The teacher is the one who make the class to be enjoyed and interesting 

(all subjects) 

The states and capitols 

Nothing 

The English stories are interesting 

They they teach Spanish 

Aides and our counselor 

You can read it and xmderstand it 

Hispano-American Culture, Language, and History 
Are important to me 
English history is interesting 
Nothing 

We learn more about history 

They explain both in Spanish and English 

I have learned alot 

I liked this class the most, I learned about Puerto Rico more 

U.S. History: 

Nothing 

Is interesting 

O Ox 
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Lincoln - What should be changed in these bilingual classes? 



Reading : 

Help the students more 

The teacher because she only speaks English 
The teacher, not the aides 
The teacher 

The books, they are too easy 
More bookc about our culture 
More films and trips 
Teachers 

I want the teacher changed 
I want the teacher changed 

U.S. History: 

More lessons in Spanish 



South Division - Please give your opinion of the best features of the bilingual 
classes in which you have been enrolled * 

Best Features ; 
Reading : 

Helps me to understand more of what I read 
Sleeping and reading the newspaper 
Has helped me some 

It helps you understand what you read 

Teachers, books, and the time we have, not too long or not too short 
I learned to better my understanding of my cultural background, my 
expressing myself in both languages 
I got better in reading Spanish 

It's very good in helping Spanish sp*»aking students learn English 
The best features were your talks with your teacher confidently, you 
understand better, and you trust classmates (same for Hispano and U«S* 
History) 

Helping me in other classes. Help me to read, and writing 

Bilingual reading is iiLportant for the better understanding of the student 

Because it helps in your English, like the way you talk, write, read, etc. 

Well it help me some 

I think its good 

Reading is Just a bore 

Its okay 

Reading is the best class in school 

In reading class it help to have bilingual because you kno\» what to do 

It helped me to get a better idea about the bilingual reading center 

It is more English than Spanish. We get work in English instead of Spanish 

From reading I didn't like to too much because we had to much work 

It helped me some 

They explain it in two languages and that helps me to understand better 

I have learned alot since I entered because they have aides and you get 

individual help 

Different work they gave us 

Teachers 

I understand the work and what I don't understand they help me 
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It's a good class. It helps with your studies 
Bilingual reading 

Hispano : 

Good class 

Taught me more of my culture and my hometown and people 
Teachers 

U.S. History: 

The films they showed 

I have Improved alot because of the materials used 

They explain it in two languages and that helps me to understand better 
I understood better 

It was hard, because we had almost more work or more than others, but it 
was interesting, I like the discussions we had in classes 
It was one of my best subjects in high school 

It^s easier to understand because they cut down into smaller paragraphs 
It help me to learn 

I feel it's needed because a Latin living in the U.S. needs to know its 

history 

The movies 

I like it because it showed me that the Spanish heritage has done a great 
deal in the development of the U.S. 

This is good because it is required to graduate and many students fail 
because they don't understand if they were in an all English class 
Interesting 

Learn mor^ about the role you are taking in the nation 

It has helped me understand better 

Teacher 

I understood it better and it help Latins that only know Spanish 
The best features were the bookf; we read and the way the class was taught 
I like the class because we speak both languages and we understand it 
very well 



South Division • l^at ohuuld be chanked in these bilingual classes? 

The teacher is too strict and even stricter than an Anglo teacher 
Nothing 

If the student doesn't Know English, he should read more English material 
Materials 

Having more tutors or aides so students can work in smalle. groups which 
students do better in 

It's o.k. as it is (also Hispano and U.S. History) 
The matt>rial 

Nothing should be taken away from these classes* There should be more 
things added instead. Things such as more bilingual teachers, advisors, 
counselors, and aides (also Hispano and U.S. History) 
Materials 

Nothing 

Don't put so much work on us and try to explain with patience 
Ms.terials (also Hispano and U.S. History) 
Nothing (also Hispano and U.S. History) 
Nothing (also Hispano and U.S. History) 
Nothing (also Hispano and U.S. History) 
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More activities (also Hispano and U«S« History) 

They should have more interesting things to read and study from 

More films 

More Spanish in speaking and work assignment 

More Spanish assignments 

Do not teach us a thing about Inglish 

Nothing (also Hispano and U.S. History) 

Nothing, the way I have it is Just fine (same for Hispano) 

Nothing 

The teachers should become nicer 

Hispano : 

Okay the "--ay it is (also U-S. History) 
Good as it is 

We need more bilingual teachers 

Nothing (also U.S. History) 

Nothing -ts great the way it is 

Materials 

Nothing 

Nothing 

U.S. History; 

More film and books should be brought in 
Nothing 

The study lessons 

Nothing 

Materials 

I believe it should heve no change 
More bilingual teachers 

Alot of work but I guess we learned something 
More assignments in Spanish 



Lincoln - Should anything be added to the Bilingual Program? If "Yes'\ what? 
More teachers 
They should give us books 
They should give Spanish books 
Spanish, field trips 

We should be able to learned in Bilingual Spanish and English reading and 
writing work. Because I don't know how to read or write in Spanish, which 
I would like to know. 

Books of both languages 

Language arts 

Trips 

More teachers and program classes 




New teachers 



Spanish books 
A new teacher 

A library where they would have Spanish books, and a place where the 
Latin students could go in their lunch hours and when they have no 
class like when they have to go to the library, so that they^ll have 
things to do, games, and music. 

More teachers 

New teachers 



South Division - Should anything be added to the Bilingual Program? If "Yes", what? 
More teachers 

I say yes we could do better if we had Latin counselors, it South we 
don't have one no more* You took Mr* Lopet to Walker and it wo\ild be 
good if we could get one again* 

Mors money, more teachers, better equipped classrooms, more materials to 
work with. 

Science and oath that are both requirements should be added. 

Younger teachers 

More Classen 

More bilingual teachers 

A typing program 

More materials 

Mechanics 

The program should become a department. All classes should be bilingual* 
Latin counsolors for .just the Latins. Better facilities. Better aides. 

Teach other subjects* That the Latin student is having trouble understanding. 

They sho'uld have more courses in Spanish 

More Spanish teachers and aides 

More teachers to teach other classes like math, science 
More classes like Mth 
Better classes 



O - 213 - 

ERIC ^ 



Get everybody interested in it 
Some other subjects 
More equipment 

Better books so we get to use to learn 

Bilingual science teachers and math teachers 

Mere bilingual teachers, advisors, counselors, and aides 

It 's all ok as it is accept that we should have more bilingual classes 

Mathematics, English classas for Spanish-speaking students 

They should have more classes bilingual 
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ELEMENIARY PARENT QUESTIONNAIRE 
MARCH 197k 



115 Sent 
29 Returned 
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MARCH, 197^ 

BILINGUAL PROGRAM PARENT/COMMUNITY QUESTIONNAIRE: 
PRIMARY - ELEMENTARY PROGRAM 
PERCENT RESPONSE 
N=29 

1» How many of your children have participated or are participating in the 
Bilingual Pi^ogram at > ♦ ♦ 

Vieau School 90 
Lincoln Jr,-Sr, High School 0 
South Division High School 0 



None* I am interested as a comnunity member 0 



No Response 






10 








English Spanish 


Both English 
And Spanish 


None 


No 
Response 


Check the language(s) you speak 


7 








0 


Check the language(s) your 
children speak 


10 










Check the language(8) you read 








0 


0 


Check the language(8) your 
children read 


14 






0 





Check what you think is the best kind of classroom for a student tc learn 
each of the following subjects if he is Spanish-dominant? 



English (Understanding and 
Speaking) 

English (Reading) 

Spanish (Understanding and 
Speaking) 

Spanish (Reading) 

Arithmetic 

Science 

History 

Art 

r^Iusic 



English Spanish 
Bilingual Only Only I Don^t No 
Class Class Class Khow Response 



_4l_ 

i\8 



28 



_0_ 

0 



_0 

0 



10 





3-9 




28 




10 


7 








0 


28 


1^ 




3 


42 


7 




—2 




10 


0 




46 


16 


0 


5 


33 
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Check what you think is the best kind of classroom for a student to learn 
each of t he following subjects if he is English-dominant? 



English (Uhdei*standing anr' 
Speaking) 

English (Reading) 

Spanish (Understanding and 
Speaking) 

Spanish (Reading) 

Arithmetic 

Science 

History 

Art 

Music 



English Spanish 



Bilingual 
Class 


Only 
Class 


Only 
Class 


I Don't 
Know 


No 
Response 


55 


41 


3 


0 




35 


31 


0 


u 






0 


10 




5? 


28 


? 


10 


, 7 


52 


38 


21 


0 


3. 




?8 


10 


? 




46 


34 


10 


0 


3_ 


53 


?4 


10 


0 


3 


5? 


41 


10 


0 


3 


46 



5. Check what you think is the best kind of classroom for a student to learn 
each of the following subjects if he is bilingual? 



English (Understanding and 
Speaking) 

English (Reading) 

Spanish (Understanding and 
Speaking) 

Spanish (Reading) 

Arithmetic 

Science 

History 

Art 

Music 



English Spanish 



Bilingual 
Class 


Only 
Class 


Only 
Class 


I Don't 
Know 


No 
Response 




38 


3 






34 


-17 


9 




46 


^5 


7 


14 


7_ 


27 


.3fl 




7 




^5 


48 


14 




10 


25 


34 


7 


10 


10 


39 




7 




7_ 


45 


28 


10 


3_ 


7_ 


5^ 


41 


7 


7 


7 


38 
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^* ^ ^P'""""' '"^"T nt)b1oot3 Should be t^u ^H. 

Don't know ^ 

o 



Some Subjects 
Most Subjects 
All Subjects 
No Response 



. 17 
10 



*7. HowJIMlingua^ Relieve . Ml.n.,„.^ ^^^^^^ 



D»inn« the school day, the teacher should: 
speak Spanish most of ths? time 
speak English most of the time 
use both languages about equally 
use the child's dominant language as needed 
No Response 
During the school day, the pupils should: 
speak Spanish most of the time 
speak English most of the time 
use both languages' about equally 
use the child's dominant language as needed 
No Response 



_3l 
59 
.38 
0 

-JL 

21_ 

52 

52 



Don't I&iow 

As scon as he is able to understand and speak English 
At a specific grade level 

Never, the program should be continuous through high school 
No Response 



17 
7 
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Yes 
No 

No Response 
See statements on attached sheet. 

♦ Some parents selected more than one response. 



35 
7 
38 
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10. Did the Bilingual Program help you in your contacts with school? Pleaae explain 



Yes 62 - 

No 21 

No Response 17 
See statflmenta on attached sheet. ~~ 

Has the Bilingual/Bi cultural Program helped the Latin conmunity? if yest please 
explain* 

Yes 

No 17 

No Response Ik 
See statements on attached sheet. 

12. After government funding is over, what do you believe is the best way of 
spending local funds for the special needs of Latin stuQents? Rank your 
answers from 1 (most important) to 12 (least important)^ 

Most Important Least Itopoxbant 

Bilingual aides 14 

Inservice training to improve Spaxush vocabulary 17 

Tutors in high school ....^ 

Spanish for Spanish speakers ^^^^^^ 2 

Bilingual all-day kindergarten 14 

Bilingual books and materials ip 

Certified bilingual high school counselors 

Bilingual reading teachers 21 

Field trips 

Hispano art and music 

Hispano dancing 

Other 

No Response to Question 12=21^8 

13* Do you think the Advisory Coninittee should participate more in the Bilingual/ 
Bicultural Program? if yes, how? 

Yes 48 

No 14 

No Response 38 
See statements on attached sheet. 
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BILINGUAL PROGRAM PARENT/CaMUNTIY QUESTIQNNAIRE: 
PRIMARY - ELEMENTARY PROGRAM 

Sample of Responses to Open Ended Questions 



9. Is a kindergarten through twelfth grade bilingual/bicultural program the best 
kind of education for a Spanish^American chl7d? Please explain. 



It helps the children prepare for a better fliture, and it is an advantage 
to know two languages. 

Because - if the pupil is Latin and resides in the United States, he 
ought to learn the two languages. 

I don't believe so because in the t&iited States, English is dominant. 
It is good to know and speak Spanish but only in case of emergency. 

I feel a bilingual-bicultural program is best for a Spanish-American child 
only until he can function in an American society vdiere he will be spending 
the rest of his life (working, living, etc.). 



10. Did the Bilingual Program help you in your contacts with school? Please 
explain. 



The letters which are sent to the home are in Spanish and are much better 
for us because we can understand better. 

It is much easier to speak with the teacher and you have more confidence. 

I think the child learns and ijinderstands things better vdien it is explained 
to him in English and Spanish. 

Because people like me do not speak English, and we could not coninunicate 
if it were not for the bilingual program. 

It helps me because when I want to know swnething about the child in 
school, they explain it to me better as I don't know English. 

Because in past years they didn't have sufficient personnel who spoke 
Spanish, and vrtien you went to school you had to take an interpreter 
with you. 

Because I was involved in school activities with my older ciiildren. 
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11. Has the Bilingual/feicultural Program helped the Latin ccxaaunity? If "Yes" 
please explain. 



The program helps our conmunity because the child canes to a classroom 
where the language he knows is spoken, and he feels more secure. 

It has not helped anything. OMs is all I can say. 

Better understanding in everjrthing. 

It has helped us very much. We can understand much more easily and, at 
the same time, help othere 'who don*t speak it. 

For the children who do not speak English at home — they can learn it 
at school in the Bilingual program. 

The reason is that there is more contact with the teachers and parents. 
I think that this program has helped the Latin comoounity. 

It has helped them to become more awai^ of some school activities, although, 
I do not feel enough of the contnunity is involved. 



15. Do you -think the Advisory Committee should participate more in the Bilingual/ 
Bicultural Program? If "Yes" how? 

I would suggest that we continue this program for the follov/ing years. The 
little oxies are very advanced in the teachings of their teacher. 

Yes. Because the program is necessary for the students \fho come from 
other countries \^ch do not practice English \Aich is so important (a 
language). 

I think yes for the reason that some may have ideas about this program which 
may help the student as well as the parents and teachers • 

I feel the Conmittee should be there to advise and sxiggest and leave the 
more important business to people who have the authority. I also feel the 
Committee should select new people to work on their hiring committees. 
Advisory Comnittees every two years. 



14. Do you think parents should participate more in the Bilingual/feicultural 
Program? If "Yes" how? 

Because participating more at the meetings, they will be able to understand 
better and know the program. 

To try to have more comnunicatlon with the parents so that they will be 
interested in the program. 
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14. (Continued) 



I think that some of the parents could make an effort so that the youth of 
today would have more enthusiasm in finishing school and would learn more. 

Attending more sessions so that they can understand how the program works 
and V7hat their children are learning. 

Because parents are not infonned enough concerning the program and the 
running of it. 
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SECONTARY PARENT QUESTIONNAIRE 
MARCH 1Q7'4 



300 Sent 
17 Returned 
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^33 



March, 1974 



BILINGUAL PROGRAl^ PARENT/COMMUNITY QUESTIONNAIRE: 
SECONDARY PROGRAM 



1. Hew many of your children have participated or are participating in the 

Bilingual program at > ♦ ♦ ^ 

Percent Responses N = 17 

Vieau School 0 

Lincoln Jr. -Sr. High School 23 

South Division High School 53 

None. I am interested as a comnanity member 3,2 

No Response 12 



2. 



Both English 
English Spaiiish And Spanish 



No 

None Response 



Chock the language (s) 


you speak 


6 




-53u. 


Check the language(s) 
children speak 


your 


6 


2k— 


70 


Check the Languagefs) 


you read 


6 







Check the language(s) 
children read 


your 


2k_ 




U7 



Check what you think is the best kind of classroom for a student to learn 







English 


Spanish 




No 




Bilingual 


Only 


Only 


I Don't 




Class 


Class 


Class 


Know 


Response 


English as a Second Language 

English Treading 

Spanish for Spanish Speakers 

United States History 

Sociology 

Hispono-American Culture, 
Language, and History 

Personal Economics 

Urban Studies 

Mathen)atics 

Science 


?8 




6 


J.9 




2? 


29 


6 


0 




29 


6 




0 


?o 






12 


6 


2? 


;» 


% 


18 


6 


22 


^7 


12 


18 


0 


23 


29 


12 


12 


18 


29 


29 


6 


18 


12 




29 


29 


6 


6 




29 


24 


6 


12 


29 
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4. Check what you think is the best kind of classroom Tor a student to ieam 
each of the following subjects if he is English-dominant? 

English Spanish 





oi lingual 


Only 


Only 


I Don't 


No 




Class 


Class 


Class 


Know 


Response 


English as a Second Language 


-29L. 


— 6- 


-2i- 
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English Reading 




2? 


12 


0 


30 


opanisn lor opanisn opeakers 


2h 


6 


29 


6 


35 


imitea states History 


29 


18 


12 


0 


41 


oocioi.ogy 




JJgL 




6 




Hispano-Amcrican Culture, 


41 










Language, and History 


6 


24 


0 


29 


Personal Economics 




6 


18 


6 


41 


Urban Studies 






12 


6 


Jil_ 


Mathematics 


_22_ 


19 


18 


6 


29 


Science 




18 


6 


0 





5. Check what you think is the best kind of classroom for a student to learn 
each of the following subjects if he is bilingual? 





Bilingual 
Class 


English 
Only 
Class 


Spanish 
Only 
Class 


I Don't 
Know 


No 

Response 


English as a Second Language 




--12- 


0 


6 


29 


English Reading 




18 


0 


0 


41 


Spanish for Spanish Si:>eakers 




-la. 


6 


6 




United States History 




18 


0 


0 


q 


Sociology 


JkL 


0_ 


6 


12 


35 


Hispano-American Culture, 
Language, and History 


59 


6 


0 


0 


35 


Personal Economics 


35 


6 


12 


0 


47 


Urban Studies 


JkL 


12 


0_ 


0_ 


47 


Mathematics 






6 


6 


35 


Science 




18 


0_ 


0 
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6. In yoxir opinion, how many subjects should be taught bilingually? 

Some S'lbjects 
Most Subjects 

All Subjects 35 
No Response 



7* How ^'bilingual*' do you believe a bilingualAicultural program should be? 

During the school day, the teacher should: 

speaic Spanish most of the time 6 

SDeak English moat of the time 

use both languages about equally t^g 

use tl.e child's dominant language as needed 

No Response ^ 

During the school day, the pupils should: 

speak Spanish most of the time 0 

J:;peak English most of the time \2 

use both Is^iguages about equally 71 

use the child's dominant language as needed 53 

No Response ^ 

8. When do you think a pupil who begins his bilingual program in kindergarten 
should leave th e Bil ingual Program and enroll in a regular class? 

As soon as he is able to understand and speak English 
At a specific grade level 

Never, the program should be continuous through high school 
No Response 



9- l5 a kindergarten through twelfth grade bilingualAicultural program the best 
kind of education for a Spanish-American child? 



Yes J9^ 
No 12 
No Response 29 
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10. Did the Bilingual Program help you in your contacts with school? 



Yes 
No 

No Response 

11. Has the Bilingual/Bicultural Program helped the Latin conmunity? 

Yes 64 
No 12 
No Response 2U 



76 
12 
12 



12. After government funding is over, vrtiat do you believe is the best way of 
spending local funds for the special needs of Latin students? Rank your 



answers from 1 (most important) to 12 (least important). Most ^Least 

Bilingual aides 35 
Inservice training to improve Spanish vocabulary 29 

Tutors in high school 6 

Spanish for Spanish speakers A 

Bilingual all-day kindergarten 0 

Bilingual books and materials 18 

Certified bilingual high school counselors 0 

Bilingual reading teachers 6 

Field trips 12 

Hispano art and music 6 ^ 

Hispano dancing 6 18 

Other Q 

No Response 6 



13. Do you think the Advisory Comnittee should participate more in the Bilingual/ 
Bicultural Program? 



Yes 2L 
No 29 

No Response 47 
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Do you think parents should participate more in the Bilingual/Bicultural 
Program? [ . — 



Yes ^ 
No 18 
No Response 41 

How many Bilingual Advisory Conmittee meetings have you attende d since 1969? 

None 58 

One Per Year 18 

Two or More Per Year 6 

No Response 18 

What night of the week is the b^st night for you to attend Advisory Committee 
meetings? , 



Sunday 


12 


Thursday 


6 


Monday 


12 


Friday 


6 


Tuesday 


2U 


Saturday 


12 


Wednesday 


6 


Not interested in attending 


18 






No Response 


6 



What time should Advisory Committee meetings begin? 

7:00 P.M. 
7:15 P.M. 
7:30 P.M. 
Other 

No Response 



12 
12 

6:00 p.m. 
2U 




SECONIARY PARENT QUESTIONNAIRE 
Respones to Open-Ended Questions 



March, 1974 



Questionnaire Bilingual Program South 



Question 9# 

Is a kindergarten through twelfth grade bilingual/bi cultural program the best 
kind of education fo r a Spanish- American child? 

He learns English and Spanish (and does not forget thGm)o 

In mj opinion it is a very important factor because it helps the student 
to better understanding and to better realize his ochool yorkm 

The reason is that if the student decides to take some class that can 
be of help to him in the university ^ it is better that he take that class 
in the language vrtiich he believes he is the best» 

In this way, the child forces himself to speak and understand both 
languages much better than if he begins when he already knows only English 
or Spanish* 

Because vay child would speak Spanish at home and would learn it, so 
that it would not be necessary to take it at school in the bilingual 
program. Although he would also take advantage of practicing his English, 
and if he wanted, would take Spanish 

I believe it is very useful for a pupil to inow how to speak English 
and Spanish well. Because here both languages are necessary and it*s 
convenient to know them well* 

Question 10 

Did the Bilingual Program help you in your contacts with school? 

When there are problems with a student iw daughter), I can speak with 
scxneone who understands me« 

Because on occasions we find certain problems with the children who 
study in the schools and one has to c(»iminicate with the teachers, 
and if they speak English and Spanish, it is much easier. 

For me the bilingual program is very important, because although I 
speak English and Spanish, at times I use Spanish more and without 
the biling\ial program I would not have the opportunity to do so. 
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Questionnaire 



Bilingual Program 



South 



Many times one explains better in one language than in the other^ and 
this way it is easier to learn more. 

Because it interprets for me what I want to say or discuss in my 
conversations. 

Yes, because there are times I imderstand English better than Spanish 
and vice-versa. 

For me it is useful for the simple reason that there are some words lAiich 
are from advanced English vAich many times we do not know. (But it 
is good that all the reports continue in English and Spanish) 

For a person who doesn^t understand English, it is very convenient 
that his children speak Spanish and English in order to be of help 
>Aenever necessary. 

Question 11» 

Has the Bilingual/Bicultural Program helped the Latin community? 
Our children have progressed in Spanish. 

For example, my children did not know one word of English — imagine 
how they would have learned without anyone to explain in Spanish 
what each thing meant. 

I have seen that since the beginning of this program, the children of 
our Latin race idio did not speak Spanish^ have become enthusiastic 
to learn Spanish. 

In mj opinion the program is very important because it has to do with 
communicating with people who do no speak English as well as interpreting 
and understanding. 

It has helped people succeed in having moi^ coonmnication in English* 

Because there are many people lAo do not tanderstand English, and the 
bilingual program helps these people. 

Because many people do not know any English. It is necessaiy that these 
people understand the reports which are sent from the schools to the house. 
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Questionnaire 



Bilinimal Program 



I am convinced that for me the program is very good, because I don't 
understand much English and ngr child can explain to me in Spanish and 
thus I understand* 

Question 12* 

After govenment funding is over, what do you believe is the best way of 
spending local funds for the special needs of Latin studmis? 

To help the child until he betters himself for a better future. 

Question 13. 

Do you think the Advisory Committee should participate more ii\ the Bilingual/ 
Bicultural Program? , 

In this way th^ are instructed better in each problem >ddch faces 
the studsn* 

I don't know 

I don't know 

I don't know 

Making it better for them 

Perhaps giving some orientations or ideas which can improve the committee* 
Question lA* 

Do you think parents should participate more in the Bilingual/Bicultural Program? 
To know what is happening. 

I think there ought to be bilingual classes for adxilts in the public 
schools at night and this way the parents could participate in the 
bilingual program* 

I don't know 

We parents ought to participate more in the program, helping our children 
at hcHne with their studies or homework. 

The parents ought to participate in the program in the way of helping 
and attending meetings and being informed as to what is happening. 
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Quegtionnaire 



Bilingual Program South 



I don't know. 

Attending all the meeting. 

Attending the meeting to discuss >dth the teachers their oim ideas. 

The father should know how his son or daughter is orogreaainff anrt f « 
understand a little better the things whi"fh .^e'L^S'lS'ihe'prolram. 
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Questionnaire 



Bilingual Program 



Lincoln 



Question 9. 

Is a kindergarten through twelfth grade bilingual/bicultural program the 
best kind of education for a Spanish-toerican child? 

I don»t know* 

Vfy opinion is that I feel happy on seeing that my three children under- 
stand both English and Spanish vAien they speak as weel as read. 

Question 10. 

Did the Bilingual Program help you in your contacts with school? 

Because thwn one goes to find out how his children are doing in the classes, 
there is someone. 

I am very happy because although I don't know English, when I have a 
problem relating to n^r child in school, those vrtio speak Spanish 
help me a great deal. 

Question U. 

Has the Bilingual/Bicultural Program helped the Latin community? 
I don't know 

I repeat that everyone who speaks Spanish is very courteous ^en I 
need help in regard to the school. 

Question 12. 

After government funding is over, ^at do you believe is the best way of 
spendinft local funds for the special needs of Latin students? 



Question 13 • . 
Did you think the Advisory Coninittee should participate more in the Bilingual/ 
Bicultural Program? 

I don't know 
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QuMtionnaire 



Bilingual Program 



Lincoln 



Question lU. 

Do you think parents should participate more in the Mlingual/Bicultural 
Program? 



I don't know 



Question 16. 

What night of the week is the best night for you to attend Advisoiy Comnittee 
meetings? 

I cannot attend becc/ase I work at night and sleep during the day# 
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14. Do you think parents should participate more in the Bilingual/feicultural 
Program? If yes, how? . . 

Yes JL 
No 0 
No Response 34 
See statements on attached sheet. 

15. How many Bilingual Advisory CoTnnittee meetings have you attended si nce 19^9? 

None 55 
One Per Year 
Two or More Per Year 
No Response 3 

*l6. What night of the week is the best night for you to attend Advisory Committee 
meetings? ^ — 

Sunday l4 Thursday 

Monday 3 ' Friday _21 

Tuesday 10 Saturday 

Wednesday l4 Not interested in attending 

No Response 



17_ 
10 



8 



17. What time should Advisory Committee meetings begin? 

7:00 P.M. 

7:15 P.M. 1^ 
7:30 P.M. 24 . 

Other 2_ 

No Response i4 
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COMMUNITY QUESTIONNAIRE 
MARCH 1974 



50 Sent 
9 Returned 
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MILWAUKEE PUBLIC SCHOOLS 
DIVISION OP PLANNING AND LONG-RANGE DEVELOPMENT 
Department of Educational Research and Program Asseasment 

March, 1974 

BILINGUAL PROGRAM PAREOT/COMJNnY QPESTIONMAIRE 

N = 9 



Dear Parents and Other Coanunity Members s 

The Milwaukee Bilingual Education Program stajrted in Septemberi 1969 with 
federal flmds under SSEA Title VII* It has now been operating for five years at 
Vieau School, Lincoln Jr-? School, and South Division High School* Your 

help in giving us your obse: ' ons about the Bilingual Program would be of value* 

PERCH.T RESPONSE # « # 

1* How many of yo\ir children have participated or are participating in tho 
Bilingual Program at • • 

Vieau School? 

Lincoln Jr-Sr High School" 

South Division High School? 

None. I am interested as a comaaiity member* 78 

No Response 11 



2. 



Check (^) the language(s) you speak* 

Check (v) the language (s) your 
children speak* 



Both English 
English Spanish and Spanish 

0 22 



-21 



None 
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Check (v) the language (s) you read* 

Check (✓) the language(s) your 
children read* 

No Response 22 

Check (v) yAidit y< think is the best 
kind of classroom for a student to 
learn each of the following subjects 
if he is Spani sh^-dominant ? (Elementary 

School) 

English (Understanding and Speaking) 
English (Reading) 

Spanish (Understanding and Speaking) 
Spanish (Reading) 
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33 



Bilingual 
Class 



78 



English 
Only 
Class 



47 



100 



11 



Spbiish 
Only 
Class 



22 



I 

Don' 
Know 



0 


0 




67 


p 



3* (Contimied) 

Arithmetic 

Science 

History 

Art 

Music 



Bilingual 
Class 

100 



89 



English Spanish 
Only Only 



Class 



11 



Class 



I 

Don't 
Know 



11 



4. Check (v) \diat you think is the best 
kind of classroom for a student to 
learn each of the following subjects 
if he is Spani sh-dcaninant ? (Secondary 

School) 

English as a Second Language 

English Reading 

Spanish for Spanish Speakers 

Utaited States History 

Sociology 

Hispano-American Culture, Language » 
and History 

Personal Economics 

Urban Studies 

Mathematics 

Science 



Bilingual 
Class 



English Spanish 
Only Only 



Class 



Class 



I 

Don't 
Kiiow 



.JO-. 


?? 


-U 








_LL 






11 


'ify 








0 


.Q...-,„ 




11 


72 


M 




11 


0 


0 


78 


22 


0 


, / „ 


78 


11 


11 


0 


78 
78 


22 


0 


0 


11 


0 


0 
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3* Check (^) what you think is the best 
kind of classroom for a student to 
learn each of the following subjects 
if he is English^dominant ? (Elementary 

School) 

English (Uhderstanding and Speaking) 
English (Reading) 

Spanish (Uhderstanding and Speaking) 

S48 



Bilingual 
Class 



English 
Only 
Class 



Spanish 
only 
Class 



I 

Don't 
Know 



33 


67 


_0 


_0 


22 


78 


0 


0 


67 


22 







3« (Continued) 



Spanish (Reading) 

AritfameUc 

Solenoe 

History 

Art 

Mosio 



6. Check (V) what you think is the bes^ 
kind of classroom for a student to 
learn each of the following subjects 
if he is English*dominant ? (Secondary 

School) 

English as a Second Language 

Eng}>ish Reading 

Spanish for Spanish Speakers 

Utalted States History 

Sociology 

Hispano-AmericaiA Culture » Language , 
and History 

Personal' Economics 

Urban Studies 

Mathematics 

Science 



7* Check (^) what you think is the best 
kind of classroom for a student to 
learn each of the following subjects 
if he is billngoal ? (Elementary 

School) 

English (Understanding and Speaking) 
English (Reading) 

Spanish (Uhderstanding and Speaking) 
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BllinguAl 
Class 


English 
Only 
Class 


Spanish 
Only 
Class 


I 

DonH 
I&iow 




12 


44 


0 


56 


33 


0 


11 


U 


44 


0 


12 


kh 


44 


0 


12 


u 


44 


0 


12 






0 


11 


Bilingual 
Class 


English 
Only 
Class 


Spanish 
Only 
Class 


I 

Don't 
Know 


J2 


% 


0 


11 


22 


67 


0 


11 


56 


22 


11 


11 


56 


44 


0 


0 


56 


44 


0 


__0 


7a 


22 


0 


0 


67 


33 


0 


0 


67 


33 


0 


0 




56 


0 


0 


44 


56 


0 


0 


Bilingual 
Class 


English 
Only 
Class 


Spanish 
Only 
Class 


I 

Don't 
I&iow 


78 


22 


0 


0 


44 


56 


0 


0 


56 


0 




0 





Bilingual 
Class 


English 
Only 
Class 


Spanish 
Only 
Class 


I 

Don't 
Know 


• 

Spaxdsh (Reading) 




0 




12 


Arithmatic 




u 


0 


0 


Science 


XUU 


u 


u 


0 


History 
Art 


100 


0 


^0 


0 




11 






Masic 






n 




Check (>/} vmat you think is the best 
kind of classroom for a student to 
learn .ach of the following subjects 


Bilingual 
Class 


English 
Only 
Class 


Spanish 
Only 
Class 


I 

Don't 


if he is bilingual? (Secondary 

School) 

English as a Second Language 


66 


34 


0 


0 


English Reading 




56 


0 


' 0 


ai>ani.sn lor opazuisn upeaKers 






(O 


A 
\J 


Iftiited States History 


JLVJU 


u 


U 


u 


Sociology 


89 


0 


11 


__0 


Hispano^American Cultare, Language, 
and History 


OQ 

07 


u 


u 


A 
U 


Personal Economics 






IX 


u 


Urban Studies 


inn 


v 


u 


0 


na uneiDa c s 


89 


0 


0 


11 


Science 


89 


11 


0 


0 



9. In your opinion, how many aubjeots should be taught bilingually? 

Q Some subjects □ Most subjects H All subjects 

11 56 33 
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10. How *«billngual** do you believe a billngual/bicultural 

During the school day, the teacher ehouldi 
apeak Spanish most of the time, 
speak English most of the time, 
use both languages about equally, 
use the child's dominant language as needed* 

During the school day, the pupils shouldt 
speak Spanish most of the time, 
speak English most of the time, 
use both languages about equally, 
use the child's dominant language as needed. 

11. Check (v) the statement you agree with most. 

Vhen do you think a pupil \Aio begins his bilingual program in 
kindergarten should leavo the Bilingual Program and enroll in 
a regular class? 

(CI) As soon as he is able to understand and speak English 
Q At a specific grade level. Grade 

Never, the program should be continuous through high school. 

12. Is a kindergarten through twelfth grade bilingual/bicultural program the best 
kind of education for a Spanish-American child? 

©)Yes □ No 

Please explain. 



program should be? 

m 

Q 

S 

m 
m 
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13« Did the Bilingual Program help you in your t:c:itacts with school? 

PYes □ No 

33 

Please explain. 



No Response 11 



lk. Has the Bilingual/feicxiltural Program helped the Latin conmunity? 

□ Yes □ No 
If "Yes", please explain. 



After government funding is over, what do you believe is the best way of 
spending local f\mds for the special needs of Latin students? Rank your 
answers from 1 (most important) to 12 (least important)* 



\M Bilingual aides 

0 Inservice training to improve 
Spanish vocabulary 

n Tutors in high school 

n Spanish for Spanish Speakers 

P^J Bilingual all-day, kinder- 
gasTten 

63 No Response 

Hf^tost important ^ 
O-^ast important 



n Bilingual books and materials 

0 Certified bilingual high school 
counselors 

PI Bilingual reading teachers 

[]] Field trips 

Hispano art and music 

Hispano dancing 




ERIC 



- 242 - 



16. Do you think the Advisory Cocamittee should participate more in the Bilingual/ 
Bieultural Program? 

□ Yea □ No 

If •nfea", how? k 34 



17« Do you think parents should participate more in the Bilingual/Bicultural 
Program? 

□ Yes □ No 
If •Tfes", how? 100 



18. How many Bilingual Advisory Ccmnittee meetings have you attended since 1969? 

None 

(2} One per year 

(J3 Two or more per year 



19. What night of the week is the best night for you to attend Advisory Committee 
meetings? 

Check one. 

0 Sunday Q Monday 0 Tuesday ^ Wednesday ^ Thursday 
Friday Q Saturday □ Not interested in attending 11 



20. Vfhat time should Advisory Committee meetings begin? 

Q 7iOO p.m. (0] 7tl5 p.m. 7130 p.m. □ Other 

No Response 22 
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Responses to Open-Ended Questions 



Questionnaire Bilingual Pro-am Comrnxnity Response 

Question 12. 

Is a kindergarten through twelfth grade bilingaulAic\ilture program the best 
kind of education for a Spanish^American child ? 

It will be more related with the two languages and cultures. 

The two languages can be used throughout life, it is much better for 
one's developojent and understanding of others. 

Because the Hispano student has the opportunity for the first time to 
learn his language and not forget it. At the same time his readings 
(lessons?) are with bilingual/bicultural people who are understanding. 

The program should continue till the twelfth grade because if it does 
not continue, there is the danger that the student will not practice 
and will lose the language. 

Besides making the individual a bilingual and bicultural person, it 
gives him a sense of his own identity which enables him to survive 
in the American society. 

Prom a psychological point of view, the student ytho speaks various 
languages, and only studies one, loses the value within his own 
system since the language is not actively used in his school life. 
Prom an educational point of view, the bilingucl program is the 
only way of maintaining the two languages. Students who are bom of 
a Spanish family ought to have the same rights. The word "Hispano- 
americano" is not appropriate - a person of Spanish descent is 
Hispano (or hispana). *See below 

My reason is that a bilingual student has more opportunities for 
employment, and for example, in Puerto Rico where the two languages 
English and Spanish are necessary for 75 J{ of the jobs. 

If there is value in a bilingual program, there is value in a bilingual 
program which is total. The purpose of a Bilingual program is to develop 
a person ndxo can function with ease in a bilingual and bicultural life, 
TblB needs at least 12 or I3 years. 

It is the most effective way to adequately prepare a student to flmction 
in the north American culture without sacrificing his cultural inheritance, 
his concept of lAo he ie, and the value lAich he represents for the 
individual, and consequently for society in general. 
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(^lestionnaire 



Bilingual Progran Copflamity Response 



♦ Continuation of sixth paragraph. 

Purthermore, if references are necessary, or if there is soneone opposed 
to bilingual education, send him to mj office. 

Question 13 

Did the Bilingual Pr ogram help you in your contacts with school ? 

Yes because the students as well as the teachers listen to me when 
I speak. The bilingual program has always neaded contact and has 
always responded. 

Simple becuase one can communicate the same in English or in Spanish. 

I prefer, for example, to communicate with people of my of my own race. 
Communication is almost perfect. 

In ny capacity as a University Professor. 

Because through this program, I have been able to know the school 
better, helping at meetings, meeting the principal and teacher. 

The program is one thing; communication with the school is another, 
and there is no necessary connection. 

Question 14. 

Has the Bilingaul/B icultural Program helped the Latin community? 

I hope that the students will begin to work, and that time will 
verify this. 

I have seen children four years old vdio como to Gaadalupe Center 
without knowing a single word of Eiiglish. After some months of 
instruction they speak English and Spanish. How raagnificient! 

I believe that the Bilingual/Bicultural program has aided the Latin 
community because it is a model for teaching that every Utin 
for the first time can succeed. 

It would be very difficult for a child who comes from a Latin country 
to learn in the same level as the other children, if he is placed 
in a class completely different in language from the one he speaks. 

The Bilingual program is developing in the student pride as an 
individual and pride in his culture. 
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It has maintained the use of the language and all the reasons explained 
m Question 12. (See sixth paragraph for question 12). 

Because through this program we have been able to know each other 
better. Many of us have been able to obtain jobs, and at the same 
time our children are learning our rich Spanish-American culture. 

I have seen a development of self-respect in the community and in 
the young people of the community. I believe that this program has 
contributed much to this development. 

The fruits of the program are not so visible or tangible as to 

be measured with objectivity - it is necessary to give the program 

time to develop and in some years we can better answer this question. 

Question 15, 

After government funding is over, what do you believe is the best 

way of spending local funds for t h e special needs of Utin students? 

Better system of administration of money. 

Latin-American culture. 

Continuation of the complete Bilingual program through the twelfth grade. 
FiLns. 
Question 16. 

Do you think the Advisory Committee should participate more in the Bilingual/ 
Biculturcil program? 

The Advisory Committee which we have is neither useful nor helpful. 
A good committee oiight to work actively in every program. The 
eociotiug community parasites need to go back to kindergarten. 

It should participate in the bilingual/biculturaT program from 
the level of visiting the program one or two times a month. 

The least that should be done is to participate in the meetings. 

To be much more (active) in regard to what takes place in the program 

IS as to be able to make decisions which may be useful for the program. 

Yes, but it is necessaiy to reorganize and reconstruct the committee, 
it ought to have equal representation of Chicanos and Puerto Ricans. 

The Advisory Committee ought to be a committee composed primarily 
of parents who presently have children in the program, and who can 
secure or preserve relations between the community and the program. 
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In reality I know very little of what are the functions of the committee. 
Such as how one is elected, yiho belongs to it, 

80 you°^inJ< parents should participate more in the Bilingual/Bicultural 
Progr am? 



For the present, the school administration has not created any 
method by vrtiich the parent can participate, and ^en some good idea 
comes forth, it is rejected. A-there should be more confidence 
given to the parents and recognition of their rights as well as 
of the teacher and student. B-the parents should be made to feel 
important in the educational system. 

The parents ought to help plan the coorses taught in the classes. 
It would be beneficial if some of the parents were bilingual aides. 

To participate in such a way that they know what is being started, and 
to make policy. 

The same as the Advisory Coninittee( the same answer applies as to 
question Number 16. £:ee third paragraph on proceeding page for 
complete answer) And ^.o give their opijiion on all matters so that 
the program can be im; roved. 

Forming part, for example, of the Advisory Committee, organizing 
and participating in cultural activities in 'C'la schools. 

Helping the teachers as volunteers. 

Cooperating in their homes with their children. (There are parents 
who only speak English to their children). Attending meetings, 
and requesting more funds for this program. 



See question 16 (fifth paragraph, answer to question 16). 

To use them as aides in the classes, in order to teach the teachers 
and the children songs, stories, folk legends, aspects of popular 
culture of our people. Of course, they should be paid for these 
services. 
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AI»4INISTRhnVE AND STAFF QUESTIONNAIRE 
MARCH 
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Anglo Pupils 


Teaching Staff Not 

Associated vd.th Bilingual Program 


School Cotmselors 


Board of School Directors 


Milwaukee Public Schools 
Acimini s tr at or s 


Civic Leaders 


Storekeepers 


Landlords 
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Latin Bilingual Teachers 


Anglo Bilingual Teachers 


Pstrent Participation in Classroom 


Community LiauLson Person 


Bilingtaal Reading Teacher 


Spanish/^inglish Report Csirds 


Bilingual Sijrmer School 


Anglo Aides 


Continuity of Bilingual Program Through The 
Grades 


Spanish Aides 


English Reading Instruction 


Spanish Reading Instruction 


English Mathematics Instruction 


Social Studies 


Science 


Spanish Mathematics Instruction 


Regularly Scheduled Advisory Committee 
Meetings 
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A Stroma and Active Advisory Coianittee 


Participation in Field Testing of Bilinguatl 
Materials 


Participation in Field Testing of Test 
Materials 


PiX)grara Evaluation 


Program Monitoring 


Assistance of Curric\jG.um Supervisors 


Supervising Teacher 


Students* Advisors (Secondary) 


Pull-Day Kindergarten 


Half-Day Kindergarten 


student Tutors 


Team Teachers In The Elementary School 


Bilingual Resource Teaciher In The 
Elementary School 


Other * 



ERIC 



r 251 - 



61 



^ - other s uggestions mentioned by School Bili ngual Staffs: 

BilinguaJ sfc^etary; Spanish courses for teachers and aides; full time 
director; ^ agual principal; Spanish Head Start. 

School Comparison Sta ffs; 

Bilingual resource teacher in high school. 
Cent ral Ofrice Staff.;_ 

Teacher of Latin Cultural music and dance. 

4 . What , recommendations would you have for the present Bilingual Program ? 

A. Funding for bilingual materials. 

B. Some release time to adapt English materials that are adaptable 
and also develop own materials. 

C. Bilingual Latin Student Counselors (Secondary). 

D. Latin administrator in school with significant Latin population. 

E. Translations of English instructional material. 

F. Development of Bilingual materials. 

5. What recommendations would you have for additional bilingual subjects? 
Bilingual Head Start 

Spanish courses for the Leacher 

Translators 

Field trips 

Instructional Resource 

Center - staffed with Bilingual teacher to help students in all subjects 
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APPENDIX D 



List of Publications in Bilingual Program 
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LIST OP PUBLICATIONS IN BILINGUAL PROGRAM 



Elementaxy 

Handbook for Bilingual/Bicultural Education in the Milwaukee Elementary 
Schools 

Bilingual Elementary Program, K-3 

Bilingual Elenentary Program, 4-8 

Levels of Reading in Spanish for the Primary Grades 

Gonozcamos a Puerto Rico - Workbook 

Del Campo al Pueblo - Workbook 

Amigos de Aqui y de Alia - Workbook 

Report Cards in Spanish for Primary Grades (1-5) and Elementary Grades (4-8) 
Secondary 

Hispano- American Culture, Language, and History - A Guide for Teachers 
United States History - A Guide for Teachers 
Sociology - A Guide for Teachers 

I^ni-Units on the History and Heritage of the Spanish-Speaking American 

Spanish for Spanish Speakers - A Gxiide for Teachers 

Hispano Urban Studies - A Guide for Teachers 

Bilingual Reading and Learning Center - A Guide for Teachers 

Spanish Version of American History Study Lessons, Cassette Tapes and 
Spanish Text 




